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SUNHAKY

Purposes of this study were to: Jdefine the roles and functions of
paraprofessional recreaticn personael in hospitals, extended care facili-
ties, homes for the aged and runicipal recrcation departments; develop
educational programs to prepare individuals for work at the verious levels
identified; and dvuonstrate and cvaluate a short-terw intensive training
program,

Visits to 23 job analvsis sites were completed utilizing a compre-
hensive guecstionnaire and follow-up visits. DRgencies ccoperating in the
study included one county and five municipal recreation agencies and
recreation departments in 22 hospitals, extended care facilities, homes
for the aged and state institutions. A total of 79 jeob tasks and functions
were identified,

Analysis of qguestionnaires completed by high schocl graduates or
ceguivalent revealed that they were performing 41 job tasks and functions.
Twelve were clerical in nature, ten related to direct leedershlip, sewven
to maintenance of eguipment and facilities and safety, three to supervi-
sion, thrce to gcneral recreation functions and six were classified as
misc:llancous. 1In general, it was found that job task cheracteristics
rewained the same regardless of type and location of agency. Possibilities
for upward mobility were found to be limited or non-existent.

A two-day conference attended by 20 recreation educators, consnltents
erparienced praciitioners and recreation assistants resulted in a working
model {cr a career lattice in recrecation; sample job descriptions; suggycsted
educational and experience requirements for the first three levels of the
proposed carcer lattice; and suggested content for a short-term intensive
training program.

A short-term training program, utilizing a field teaching epproeoch,
was developed ¢nd conducted with two groups of trainces. The training
period for the first cycle was full time, five days per week for 13 wceks.
Aftexr one week of orientation at the University, the trainces were divided
into three groups, cach with its owm full-tiwe instructor. Each group
spent three weeks in cach of three different trcatment settings combining
classroom woik with on-the~job training. During the last three wecks of
the program, trainees were placed in a variety of agencies for a full-time,
supervised field-work expericnce. The orientation period was increased
to two weeks for the second cycle thus increasing the total program from
13 to 14 wecks.

Evaluatior procedures used were: (1) pre- and rocst-testing of
attitudes towards disabilities, knowledge of recreation activities, leader-
ship rethods and recreation programming; {2) daily logs kept by trainces
and instructorss (3) cvaluation of trainees' performance at the end of
each threce week period; and (4) traince cvaluation of training program

and ayancy training experience.

.
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Twenty-five unemployved or underermployed pergons were referred to
the first training cycle by state employment, vocational rehabilitation,
welfare, and anti-poverty agencies. Twenty~-one persons entered and 13
completed the program., Twenty-seven were referred to the second cycle,
25 antered and 19 completed the program.

Results, Analysis of pre- and post-test scores of the 32 trainees
completing the proqram revealed few significant changes in attitudes
towards &isabled parsons; son2 increasce in knowledge of recreation
activities and leadership methods; and significant increase in self-
concepts relzting to ability to organize ard conduct programs and handle
energencies.

In general, trzinces felt the training program was a +aluable
experience and, for the most :..-rt, prepzred them adequately for work
&s recreation assistants in programs gerving ill and disabled persons.
Personnel in thz training and hiring agencies were 1mpres<ed with the

gencral performance of most trainecs.

At the time of e last follow-up of the 32 trainees completing
the projram, 15 vere erployed full-time in recreation positions, three
were employed in other jobs, two were attending school full-time, four
had entercd other training programs, five were still unemployed, and
three could not be located. All of the 15 parsons employed in recreation
positions had received at least one raise in pay and their salaries
ranged frow $115 to $155 per week.

Meetings with secondary school curriculum specialists resulted
in a suggested cooperative eljucation program in recreation leadership.

Conclusions and recowrecdations.- Project staff, consultants and
Mvisory Committce memicrs felt that thz population served by the training
program responded well and for the mosi part were stimulated by their
crperiences to aspire to careers in recreation or other human services.
They also agreed that the field teaching approach was an effective method
of preparing paraprofessionals for entry level positions as well as
upgrading individuals currently employed in such positions,

It was agreced by &l) concerned that future trainir g programs
directed to disadvantarged populations should incorporate remedial work
in reading and writing; include a staff mewber expericnced in personal
counceling and referral work; and include more infornmation and work
expericence coucarning recreation service to g¢eriatric patients,

All concerncd recormenled that: (1) the training program should be
further revised onud refined in order to desiyn a training manual in vhich
the content is divided into rodular rathexr than consccutive units; and
(2) development. and Ceronstreation of the reconrended cooperative education
yrogran for high schools ¢hould be pursued,

-v-
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DEVELOPMENT OF EDUCATIONAL PROGRAMS FOR NEW
CARSERS IN RECREATION SERVICES FOR THE DISABLED

I. INTRODUCTION

It is gencrally accepted today that recreation is a vital motiva-
tional and health force in programs for total care of aged and ill per-
sons; a force which can give new meaning to living and encourage greater
independence and self-reliance. 1In fact, it is considered so important
that regulations regarding approval of institutions for medicare funds
require the provision of profeszionally supervised activity programs.
However, the major drawlLacks to e<pansion in this fi2=1d have been limited
funds, lack of trained personnel and lack of short-term training programs
for para-professional personnel. )

In addition to the growing demand for recreation services in insti-
tutions, municipal recreation departments are experiencing increasing’
pressure frcm local and nationegl health organizations as well as the '
public at large to provide services for disabled children and adults and
senior citizens.

The National Recreation and Park Association recently completed a
national mangower supply and demand study which revealed a laryge qap,
which is expected to increase, between demands for service and available
trained manpower to carry out the services.

A new Medicar2 regulation of the New York State Health Department
states that extended care facilities, in order to qualify for Medicare
funds, must provide an activity program of at least % hour a week per
bed.

The most reccent figures zhuwv that there arc in New York State a
total of 30,576 nursing homec beds and 78,570 hospital beds now covered
by HMedicare. The number of beds located in the Hew York City area, which
includes Nascau County, and in the #hitc Plains area are &3 follows:

AREA NURSING HOME BEDS HOSPITAY, BEDS
New York City 15,871 43,125
white Plains o 6,457 12,293

It is estimited that only about & . of tlie institutions which these
beds represent curvently have adequately trained staff conducting activity
pregiams.  Since these figures indicate o need for 1,000 persens and since
ore-half of these positions are cither not filled or are filled by un-
trained persons,; there is a nced for 500 trained recreation assistants in
New York State alone.



The demand for trained personnel to staff both emerging and expand-
ing programs is expec=ted to increase considerably in the field, ard
patient care programs and community based prngrams for special groups
may be underdeveloped, if not delayed, for several years to come.

A recently completed survey conducted by the National Recreation
and Park Assnciation, revealed that there are now 50 junior colleges in
the United States and Canada offering a curriculum designed to prepare
individuals to enter the field of recreation. However, there is little
information concerning how these curricula were developed or on what
rationale they are based. 1In New York City, Manhattan Community and
Kingsboro Community Colleges have recreation curricula and Kingsboro
offers one course and field wcrk experience in therapeutic recreation.

Although there are college and university training programs for
recreational personnel, these courses appeal mainly to individuals on
the bachelor's degree level and above, who will assume supervisory and
adrministrative responsibilities feor recreation programs. There is no
possibility that these degree programs can meet the emerging need fox
trained personnel to engage in day to day contacts with patients. As a
consequence, a nationwide demand is appearing for post-secondary school
training programs ‘at a community college or vocational training level)
to prepare personnel to fill the growing number of para-professional jobs.

Career opportunities in therapeutic recreation in a variety of set-
tings are expanding rapidly at all levels, from activity leadership to
supervisory and administrative positions. Many of these positions ra-

main unfilled because of the existing lack of trained personr:l. Recrea-~ '

tional activity programs in all of these s~ ttings provide a promising
area for para-professional entry jobs. The New York State Department of
Mental Hygiene has establiIshed a career ladder for recreation personnel
and discussions are underway to establish a carcer ladder at the New
YorKk University Medical Center. The National Therapeutic Recreation
Society recently revised its by-laws to permit persons with less than

a college degree to become active, voting memdbers of the Society. Also,
the National Recreation and Park Association has committed itself to

the devclopment and promotien of the New Carcers concept in all related
areas of the recreation and park adninistration fields.

New carecers legislation has sparked a number of studies and projects
aimed at developing carcer ladders for subprofessional and technical
pcrsonnel in the health, education, and welfare fields. This concept,
rapidly gaining rceoynition and acceptance throughout the country, has
necessitated a c.osc cxamination and analysis of the many professional
jobs in these fields in order to definc those job functions and tasks
vhich can and should be carricd out by para-professional personnel at
various levels.,

The purpose of this project was to analyze the role and function of
the reercation assistant in programs cerving disabled persons; derenstrate
a mothod of providing short-term, post-sccendary school vocational train-
ing; and cuvelep specific rccecnendations for curriculum development in
community <ollejes and secondary schools.

-2-
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II. JOB ANALYSIS
A. The Problem

) The purpose of the first phase of .the New Careers Project was to
carry out a functional job analysis in a variety of settings and to
define the roles and functions of paraprofessional xrecreation personnel
in hospitals, extended care faci.ities, municipal recreation departments
and senior center programs. .

To date, because it is a relatively new profession, there has been
no functional job analysis carried out in the field of recreation.

There has been no accreditation of college and university curricula and,

until recently, no single professional organization which represented

the cross--section of people employed in this complex and rather ill-

defined profession. As a result of all these factors, educational

requirements for personnel vary considerably from setting to setting,
based primarily on the immediate availability of trained personnel
rather than on any standaxds established by the profession on a nation-
wide tasis.

In a community that has few, if any, pecple available with under-
graduate or graduate degrees in recreation or a c¢losely allied field, a
person with some college background might be hired to do a job that is
very similar to a job carried out by a college graduate in another com-
munity, Thus, in order to clearly define thosc tasks and functions
which can be carried out by paraprofessionals, a functional job analysis
was conducted of all related recreation jobs at all levels in an sample
of representative agencies.

B. Methods

Visits to 28 job analysis sites were cowpleted utilizing a compre-
hensive questiommaire (sce Appendix I}, and follow-up visits. Agencier
cooperating in the study included one county and five municipal recrea-
tion agencies and recreation departments in 22 hospitals and state in-
stitutions. A total of 79 job tasks and functions werc identified.

In addition to the job analysis, inteiviews were conducted with
top administrators and supervisory recreaticn personnel in cach agency
concerning their personal view of recreation and its role in the total
program of the agency; the agency's experience with recreation aides,
and their rccommendations concerning the training of such personnel.
Job analysis data was analyzed to identify:

. Characteristics comron to cach type of job wherever it is found.

» Characteristics of the joos as they function in the various types
of agcencies.

. Characteristics of the jobs which scem indigenous to small num-
bers or groups of agencies, e.g.- thosc of a certain size, loca~-
tiem, or character.
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. Constellations of job tasks that require no, little, or moderate
academic or vocational preparation.
. Possibilities for upward mobility,

A rating form was designed to permit matching of each job task and
function with one of six combinations of education and werk experience.
Three sets of the rating form were sent to 18 experts in therapeutic
and public recrecation, some of whom had participated in the job analysis
phase of the project. They were asked to match each job task with the
education/experience combination they felt represented a minimum accept-

" able combination. They were further asked to perform the matching task
threce times for three different degrees of disability - moderate, severe
and multiple. (Sce Appendix II}.

Based on information derived from the job analysis data and expres-
sed opinions of the 18 experts, tentative job descriptions were written
for recreation assistant, leader and supsrvisor,

A twe-day conference was held Februery 27 and 28, 1969, attended
by project staff, 20 recreatior educators, consultants ané experienced
practitioners, and five persons currently working as recreation assist-
ants. The purpose of the conference was to discuss the findings of the
ctudy to date and make recommendations concerning: 1) content of the
short-term training program to be demonstrated during ths second year
of the pProject; 2) assist in development of job descriptions and spec-
ifications for various levels of jobs; 3) make recommzndations concern-
iny models for carcer ladders and lattices; and 4) make recommnzndations
concerining content of community college and high school curricula in
recreation., (Sec Appendix IX for list of participants).

Analysis of wmaterial which cam2 out of thz two-day conference
resulted in:

1) a working modsl for a carrer lattice in recreation;

2} sample job descriptions developed in relation to the saggested
carcer lattice rodel; and

3) development of content for the ..aort-term training course,

A onc-day workshop with vocational education and junior rollege
curriculum specialists was held several weeks later to discuss the fea-
sibility of developing a recreaticn curriculum at the nign school level
anl to obtain expart opinions as to the possible directions this develop-
ment should take. (See Appendix X for list of participants).

C. Significent Finlings

vealed that of 329 total replies, 309 were usable for further analysis
and 20 could uat bz used because of insufficient information,

Table 1 shows the educational breakdawn of the 309 respondants.

-4-
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Table 1

Educational Levels of Respondants

of Job Analysis Questionnaire

Level of Education

% of Respondants

No. of Respondants

Master's Degree . 29 9.38
Bachelor's Degree 106 34,30
A.A. Degree . 4 1.30
Some College 76 24.60
Specialized Training 20 6.47
High School Diploma
or FEguivalency 74 23,95
TOCRL 309 10C.00

Table 2 shows the length of time that high school graduates or

equivalent nave worked on their psesent jobs.

Table 2

Length of Time High School Graduates or

Equivalent Have Been on Present Jeob

Length of Time

No. of Respondants

% of Respondants

Under onc year 36 48,65
1l to 5 years 22 29.73
6 to 10 years 11 14.87
11 to 15 years 2 2,70
16 years and over . 3 4.05

TOTAL 74 100.00

Range of yecars - lesr than 1 to 19.
Average time on job ~ 3 years.

Analysis of questionnaires completed by the high school graduates or

eqguivalent showed that they are currently carrying out 41 job tasks and
functions which could be categorized as follows: clerical (12); main-
tenance of equipment and facilities (3); job functions relating to safety
{4); general recrcation functions (3); leadership functions {10); supez-

visory fuuctions (3); and miscellanecous (G).
list).,

(See Appendix 11f for

Analysis of responses to the question "fhat tasks require less

-8
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1) ragardless of their level of education respondants clearly felt that
tasks relating to cleaning, maintenance and clerical work required
less formal education than that completed by the respondants;

2) some responéants with M.A.'s, B.A.'s or some college felt that
conducting arts and crafts or sports and some activities reguired
less education;

3) some respondants with B.A.'s and H.S. diplomas and a few with M,A.'s,
some college or special training, felt that transporting patients and
serv’ng refreshmentr, reguire less education. (See Appendix IV for
complete breakdouwn'.

Analysis of replies to the question "What tasks require more educa-
tion than you have" revealed the following patterns:

1) respondants at all levels feel they need information about psycho-
logy and human behavior;

2) a number of respondants with B.A.'s, some college or high school
diplomas, cxpressed a need for more information about recreation
techniques;

3) somewhat more or less than half of the respondants at each level felt
that none of the tasks they are currently doing recuire more educa-
tion than they have. (Scec Appendix V for complete breakdown).

In general, it was found that job task characteristics remained the
sane regardless of type and location of agency. The major differences
found reitated to size of recreation staff in relation to size of popula-
tion served. In a one-man or two-man department serving 200 to 400
clients, each staff member performed a larger variety of job tasks ithan
did staff members in larger departments serving 500 or more clients.
this was true even when the ratio of staff Lo clients was actually higher
than one to 200 or 300.

Possibilities for upward mobility were found to be limited in most
agencies and non-existent in some smaller institutions. Analysis of the
questionnaire data revecaled that nearly 1/3 of the respordants were
working "out of line" in that they were expected to perform duties and
functions usually assigned to workers one or more levels above the cur~
rent status of those respondants.

Analysis of Educational/Experience Rating Forms.- Eighteen raters
{out of 18) completed and returned job task - educational/experience -
rating forms. The ratings given by each :~ter for the three deyrecs
cf disabitity were coumpared, using ratings for "multiple" disabilities
as tha basis for comparison. "Multiple" ratings were chosen as the base
an the assumption chal patients with rultiple disabilities would present
the most challenging problems to recreation workers and, therecfore, would
require the highest qualifications in terms of education and esperience.

-G~




Analysis of the questionnaire results did not fully justify this assump-
tion.

The number of tasks for which each rater gave different ratings for
"moderate" and "severe" disabilities as compared to his (or her) ratings
for "multiple" disabilities were determined, as summarized below:

No, of Raters

"Moderate," "severe" and "multiple" rated the same 3

“Moderate," ''severe' and "multiple” rated the same,

with very few exceptions . 3
"Mocerate,"” and "multiple"” rated the same -~ "scvere"
different ‘ 1

il

"Moderate" and "severe" rated the same = "multiple"
different 1

"Severe" and "multiple"” rated the same - "moderate
different ’ 3

""Moderate,” "severe" and "multiple'" rated appreciably
different 7

The trend (mode) was determined for each of the 79 tasks included
on the "multiple" disabilities guestionraires. 3oth primary and second-
ary modns werce Actermined. Numerical values were assigned to the degrecs
of education and experierce, namely A=l, B=2, C=3, D=4, E=5, and F=6, and
arithmetical mecan averages were computed. (See Appendix VI for distribu-~
tion of modes and mean for each job task). The results of this analysis
arc tabulated in Table 3,

" Table 3

Average Number of Tasks Acsigned by Education/Experience Levels
Number of Tasks Assigned to Each Level

(a) (B) (o)) (D) (E) (F)
H.S., or Col.
Typc of H.S. H.S. plus 2 years plus Bachelors Masters plus
Measure Only Experience College Specialty Degree 2 years Exper.
Primary tiode 3 22 6 16 29 15
Seconuary lolde S 13 24 9 1% 11

Trend (as com-
bination of
modes and arith.
mean) 3 14 12 23 18 9

{Sce Appendis VII for 1ist of specific job tasks assigned to the
various cducation/cxperience levels by raters).
-7
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Results of Two-day Conference. = Implications of.the above findings
were discussed at a two-day conference. The total group was divided into
four work groups with identical assignments. Tnough there were, of course, i
some differences among the groups, each group reported recommendations
concerning: 1) broad job descriptions; 2) possible models for a career
lattice; and 3) content to be incorporated in the short-term training
progranm.

Bascd on an analysis of the field investigations #nd the opinions
of experts in recreation, a working model of a career lattice was develop-
ed (see page 9). 1t was felt that such a career lattice should be at
least three-pronged to provide vertical, horizontal and diagonal mobility
and should be flexible enough so that agencies could adapt part or all
of it according to their neceds. It was recognized that, depending on
the size of the agency, there may be other levels necessary between
those of generalist and supervissr or between . ipervisor and administra-
tor.

In reference to the maintenance and clerical aspects of the career
lattice, it was found that these positions existed basically in large
public recreation Jdepartments and in some “.arge institutions, but not in
small hospitals. Thesc positions were not thoroughly investigated or
observed in this study. However, realizinc the potential or feasibility
of such positions within a large organization, sample job descriptions at
the entry level were developed from information supplied by experts in
the field. It was thought that if these positions were developed, many
supportive tasks now being periormed by administrators, supervisors and
program leaders could be deleyated to specially trained and prepared
personael. Career opportunities could thus be developed for those who
are not interested in positions in p.ogram areas.

Following are the educational and experience reguirements suggested
by the gqroup for the first three levels of the proposed careecr lattice.

Assistant I ~ Trainee

(1) High school student in coopcrative trainin, program.

(2) Adult in short-term intensive tyaining program.

(3) New employce, high school diplema or equivalency preferable,
enrolled in formal in-service training program (six rmonths or
more) .

Assistant IT - Prograu !
(1) High school gradu’ite who has completcd special cource of study ﬂ
and three months orientation and in-service traininqa, !
(2) Graduate from adult training prouram and three months orienta-
tion and in-servicce train ng,
{3) Onc year of satisfactory performance as Assistant T,

Assistant TI - Clerical

Specifications sane 1s for Aseirant I1 ~ Proguai,
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Assistant II - Maintenance

Specifications same as for Assistant II - Program.

General Recreation Leader

(1)
(2)
(3
(4)
Activity

{1)

(2)
(3)
(9

One year as Assistant II with satisfactory completion of
continuing in-service education program.

A.A. degree in recreation -~ no paid experience necessary, but
must have field work experience.

Some college plus one year experience in recreation.

High school diploma or eguivalency with two years experience
in recreation.

Specialist

One year as Assistant II with in service training in a specific
activity area, i.e. - crafts, music, social and folk dance &and
sports, with demonstrated ability to teach activity.

A.A. degree in recreation with demonstrated ability to teach

in a specific activity area.

Scme college, one year experience in recreation plus demonstrate-
ed ability to teach in a specific activity area,

High school diploma or equivalency, two years experience and
demonstrated ebility to teach in a specific area.

Job descriptions were developed for the trainee, recreation assist-
ante, recrcation leaders, recreation supervisor, and recreation director
bascd on findings of the job analyses and discussion with specialists.
These were further refined by project staff. (See Appendix VIII for job
descriptions) . ’

bDuring the two-day conference attended by recreation specialists,
reccrmendations were made concerning the content of the short-term
trairing program.

This group suggested that, in all likelihood, the content of this
procram could be integrated into a high school curriculum, though some
modification might be required.

Following is the content of the training program developed by the
conferees and project staff.

1, Theory

A.

B.

ERIC
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Philosophy of recreation service.

Orientation to recreation services to special groups through
observational trips and class discussion.

Understanding of disabilities and their impact on the individual,
family and comrunity.
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1) physical di§abilities

. 2) mental retardation
3) emotional disturbances .
4} institutionalized aged

D. Understanding oi normal growth and development and the range
of normal activities for variocus age groups.

E. Understanding of aging process and orientation to recreation
services for older citizens.

F. Principles of program planning.
1) planning
2) preparation
3) evaluation
G. Introduction to activity analysis.
H. Introduction to process of recording.
1) observational reports
2) progress reports
3) activity reports
4) attendance, inventory and other routine record keeping.
I. Introduction to use and maintenance of audio-visual aids.
J. Introduction to concepts of inter-personal communicatien.
K. Introduction to first-aid and safety. *
II. Sxill Workshops
A. Crafts
B. Social Recreation
C. Games of low organization
. Individual and duo sports
1) bowling
2) Dbadminton
3) table tennis
E. Teaa Sports
1) volleyball (and lcad-up games)

2) basketball (and lead-up ganes)
3) coftball (and lead-up games)

.31~
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H.

I.

Music and Dance

1) group singing and musical games

2) introduction to music apprec;atlon M
3) social and folk dancing

Dramatic Activities

1) puppetry L]
2) improvisation and pantomime
3) zreading

4) simple dramatic productions
Pre-school Activities

Construction and Use of Vistal Aids

Leadership techniques and the adaptation of activities to suit the
interests and capabilities of disabled persons will be presented as
an integral part of all activity workshops.

III. Practice Leadership

A,

B.

In the classroom through role playing and peer evaluation.

on the job, under supervision, evaluation by instructor, agency
staff, peers and occasional use of video tape to permit self-
evaluation,

It was suggested by all concerned that evaluation of the training program

include:

1)

2)

3)

4)

S)

Pre and post mecasurements of (a) recreation information,
{b) skill performance, (c) problem solving ability in
recreation situations.

Selected attitude and personality trait tests.

Student, instructor, agency supervisor and other staff ratings
of program.

Follow-up data relating to placement, success on the job,
evaluations of ¢raduates' job performancc.

In-depth obsecrvation and recerding of various student behaviors
in both classroom and practicum settings,

Results of One-day Workshop.- The vocational education curriculum
oxpﬂrls " felt that they could not, at this time, reccommend a specific
curriculunm model for high echeols. fThey felt it would be helpful to
have an analysis and cevaluation of the short-term training proyram to

ERIC
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use as a bhasis for further discussion and development of a currivulua
model. The general feeling of these experts is that the high school
progran should be developed around job clusters with common backgrounds,
giving the student an opportunity to explore and have some cooperative
work experience in several similar jobs.

The community college curriculum specialist felt that fuorther
exploration of changes for existing or development of new curricula
should await the development of a high school curricilum model. How-
ever, they did feel that some components of the short-term tvaining
program might well be incorporated, with some expansion, into existing
community college curricula.

III. THE SHORT-TERM TRAINING PROGRAM

A. Preparations for First Training Cycle

Rased on thke findings and recommendations of the job analysis
phase of the project, and discussions with the Advisory Committee (see
Appendix XI), a 13 week training period, based on a 37 hour, 5 day
week, was considered adequate for this prooram.

The first training cycle began on August 4th, 1969. For two
months preceding this date, the pvoject staff, which included a
Director, Coordinator, three instructors, one research assistant,
and a secretary, were involved in making preparations and assuring
the smooth functioning of the program. This involved: reviewing of
literature and audiovisial materials to determine those most relevant
for the program; locating hospitals willing and equipped to handle a
group of trainees; conducting an in-service training program for the
staff of these hospitals; establicshing the course content and evalua-
tion methods to be used; conducting an in-service training program
for project staff; and selecting 30 trainees.

Development of Course Content and Methodology.- The 13 week period
was divided into three basic phases. The first phase, lasting one
week, was to be devoted to gencral orientation, testing and introduc-
tion to basic concepts of thevapeuiic recreation.

At Lhe end of the first weck, the twajinees would be divided into
threce groups of ten each and an instructor assigned to each group for
the remaining twelve weeks.

The second or field teaching phase of nine weeks was to be spent
in a combination of skill and lecadership training and practir2l work
experience with patients under the supervision of the instructors and
recrcation staff members in the training agencies. This nine-week
segment was sub-divided into thiree-week sections which provided for
cach group of trajinees with its instructor to spend three weeks, on a
rotating buisis, in cach of thrce differeat training sites.

-13-
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The third phase, comprising the last thrce weeks of training, was
to be devoted to individualized full-time on-the-job training in a vari-
ety of agencies. During this period each trainee would be assigned
to one of several agencies to work in the recreation program under the
supervision of qualified staff. Instructors would make frequent visits
to the agencies for observation and evaluation conferences with the
trainees and agency staff,

Utilizing the content outline recommended by parZicipants at the
two-day workshop, project staff developed a week by week training out~
line which incorporated all of the basic content but ailowed for aug-~
mentation or modification by the instructors depznding on the needs of
the groups and the program, facilities and resources of the agesncies.
A copy of the outline will be found in Appeniix XII.

An in-service program was conducted for the project instructors.
This included: role playing situations; review of rxecreation activity
and program skills which would be taught to the trzinees; and practice
in teaching with emphasis on techniques other than the usual lecture,
question and answer approach to formal education,

The hospital sites selected were a large general hocpital, a
psychiatric hospital and a hospital €or chronic diseases. These agerncies
were selected because of their capabilities for providing supervised
on-the~job training and the willingness of their recreation staffs to
participate in the program. A one-day training workshop was conducted
for the directors and all staff members who would be working with the
trainees. Topics covered in the workshop included: purpose and goals
of the training program; responsibilities- of staff members working with
trainees; and discussion of the role of the trainees and the field
instructors within the agency.

A scarch of available literature was made to find suitable texts
and reading materials written preferably at the eighth to tenth ¢rade
levels. Caring for Your Disabled Child, b- Spock and Lerrigo and File
O'Fun, by Harris, weve seclected as the two texts to be distributed to
each trainee. The former is an excellent source book regarding the tctal
care of handicapped chi.dren and youth and the latter is a carg file
of a variety of recreational activities that can be uscd and adapted for
all populations. To augment these texts, pamphlets were obtained from
the major national health agencies and selected magazine and journal
articles and other printed material’s were reproduced for distribution
to trainces. 1In addition, project staff developed special material
based on their own experience and expertise.

Project staff scieened a number of films for possible use in the
program and selected seven dealing with such tonics as recreation for
handicapped persons and senior citizens, play activities of children,
mental illness, mental retardation and dehumanization.

~14~
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Troject staff met with the research consultant in developing the
following evaluation procedures:

. Pre and post testing of attitudes tuwatds disabilities;
knovladge of recreation activities and concepts of leadership
methiods and recreation programming; and self-concepts.

« Daily logs kept by the instructors and the trainees.
.
. Trainee performance evaluation at the end of each three week
period.

« 'Trainee 2valuation of training program and agency training
experience.

To mcasure attitudes toward various disabilities, the following
standardized tests were selected: "Opinions About Blindness", "Opin-
ions About Amputations", "Opinions About Cosmetic Conditions" (all
developed by Jerome Siller), "Opinions About Mental Illness"” (Jacob
Cohen and Elmer L, Struening), and "Opiniorns About Mental Retardation"
(Rosalyn E. and Herman J. Efron).

Three tests, "Information", "Situations”, and "Concepts", were
developed to mcasure levels of knowledge of recreation activities and
concepts of leadership methods and recreation prograrming and onc test,
"Incomplete Sentences'", was developed to mecasure self-concepts. (See
Appendix XIII). Copies of the evaluation forms for trainee performance
and program and agency evaluation will %e found in Appendix XIV.

Traince recruitment <or this program was from thrce major Sources:
the Work Incentive Program (WIN) of the New York State Employment Ser-
vice, the State Division of Vocational Rehabilitation IDVR), and from
personal referrals. Job couns:lors at WIN and DVR centers did the
initial screening and sct up appoinments for their clients to meet
with the Program Coordinator or Project Director, who made the final
acceptance decisions. In the case of personal referrals, the prospec~
tive trainces called and made appointments for interviews. The inter-
views, conducted by projecct staff, were directed toward discovering
the interviewces' feelings about working with persons who are i}1,
disabled, or mentally or physically hangdicapped; their feelings about
working in hospitals, nursing homes, homes for the aged and other in-
stitutional scttings; what their educational and job goals were; what
recreation activities they were familiar with and what leadership
experiences they might have had; and why they were interested in this
particular training progran,

A total of 25 persons were referred for interviews and 21 were
accepted into the proyran.

~16-

20



B. Implementation of First Training Cycle

The 13 weeks were implemented as planned. At the end of the one-
week orientation period which 1ncluded admlnlstratloﬂ of tests, the
trainees were divided into three groups, each w1th its own instructox.
Each group then spent a three-week period in each of the three training
sites. Mornings were spent in skill learning and group dynamics work-
shops, lectures and discussions. 1In the afternoons, the trainees were
assigned to work with patients under the supe?bision of agency staff
mambers, followed by a discussion period providing the trainees with an
opportunity to discuss, question and share their experiences of the
day. One full day at the end of each three week period was devoted to
discussion and evaluation by the trainees of their training sessions,
work experiences with patients and experiences with agency personnel.

Teaching methods used in the training sessions, included lecture
and discussion, demonstration, role playing, guided group interaction,
panel discussions, and trainee planned and led workshops. Leadership
technigues and the adaptation of activities to suit the interests and
capabilities of disabled persons were presented as an integral part of
all activity workshops.

To establish and reinforce good work habits the following proce-
dures were carried out: H

. Traiinees were required to sign in and out and to call their
instructor when unable to attend.

+ Individual conferences were held with his instructor and the
program coordinator when a trainee was frequently late, absent
or not being productive.

+» Considerable group discussion time was devoted to the impor-
tance of being prompt, establishing good working relationships
with other staff members, completing assignments, accepting
constructive criticism, contributing ideas and experiences
to other staff, and other topics related to the development
of good work habits.

Throughout this 13 week period, the trainees assumed a gradually
increasing amount cof responsibility in working in the recreation pro-
grams of the training agencies. During the first week they primarily
observed various activities and then discussed, criticized and eval-
uvated what they ohserved. Starting with the second week, agency staff
members gave them specific assignments gradually increasing their re-
sponsibility for plarning and carrying oul specific activities.

We found that some of our evaluation techniques were inadecguate.
The attitude tests did clearly show attitude changes from the heginning

-16-
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to the end of the program, bu% the recreation tests, for several rea-
sons described later, were inconclusive. The weekly evaluations planned
for use by hospital staff were not successful. Generally, hospital
staff members rated each individual so high on the first week's evalua-~
tion, that there was little room for improvement. This is further
discussed later in this report.

During the last three weeks, trainees were placed full-time in one
of several cooperating agencies. Frequent visits were made by the in-
structors to observe and meet with the trainees and to have evaluation
conferences with the trainees and agency recreation staff members. In-
dividual placements were made in three general hospitals, two nursing
homes and one each psychiatric, rehabilitation and chronic disease
hospital, and a community based program serving cerebral palsied per-
sons.

On the last training day, the groups met at the university where
the traineus were administered the same batt«ry of tests they completed
dvring the first week of training. The afternoon was devoted to a
program evaluation dis.ussion during which the trainees were encouraged
to be candid but :onstructive in statements of their opinions and
feelings cbout the program as a whole, their experiences at the training
sites, project and agency staff, usefulnesc or lack of uscfulness of
what they learned in relation to the tasks they were expected to per-
form on the job, etc. The discussion period was followed by a graliua-
tion ceremony. (See Appendix XV for Sample of Certificate of Training).

Of the 21 persons starting the program, only 13 successfully com-
pleted it. Two dropped out due to an inability to work with the ill
and disabled, two for medical reasons, and four were dropped due to
chronic absenteeism.

C. Preparations for Second Training Cycle

The second training program began on January Sth, 1970, The time
between the end of the first training program and the beginning of the
second was spont in revision of course work 2nd methods. The project
tean wanted to improve the program on the basis of their experience.
These changes included: an increasc in the orientation perind from
one week to two, the second wezk to be devoted to activity workshops
and field visits; expansion of the course outline to spell out the
program content i.1 more detail (see Appendix XVI}; improving the
evaluation prezedurces; a change in the testing method to avoid adminis-
tering all tests on the sane day; expivsion of the matevials used to
ineclude video-tapiny of traineces and instructors in action; and the
preparation of a training mduual to oe given to eaca trainec at the
beginning of ttre proyram.
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As an improved evaluation method, the Trainee Rating Form was re-
placed by a graduated rating form which would make it possible for each
trainee to rate himself, his peers, and his ins*ructor, and for instruc-
tors and agency staff members to rate each trainee. (See Appendix XVII).
This form was chosen over the one uscd in the previous program because
of its shortened format and because it enabled not only the trainee, but
also his instructor and supervisory staff, to be evaluated.

In addition, the instructors and hospital staff members were to
wyite a narrative report on a reqular basis which assessed the progress
and performance of each trainee. These reports were to be collected and
their content analyzed at the completion of the second program.

The training manual prepared included *hree areas or learning.
Part I included articles and excerpts from a number of texts providing
information on normal growth and development, aging, leadership, specific
disabilities, and communication methods and problems. Part II was prima-
rily instructions for specific crafts and activities designed for use with
the disabled. Part III intluded the most often used records and report
forms, with detailed instructions on how and when these are used. When
the trainecs completed their course, these manuals could be used for
quick reference and ideas in their work situations.

D. Implementation of Second Training Cycle

Expansion of the criertation period from one to two weeks resulted
in a feeling of increased confidence by the trainees upon arrival at the
training sites. The additiornal time made it possible to conduct several
activity skill workshops as well as field visits to four agencies. Three
of the agencies visited were the priwary training sites and the fourth
was a community based prcoram serving cerebral palsied persons which was
one of the agencies used for individual field placement.

1he cxtended orientation period also made it possible to spread
the testing periods over se -2ral days, which seemed to result in few
negative reactions to the testing and less cvidence of "test fatigue."

At the end of this two-week period, the trainees were again divided
irto three groups and assigned to the first of the three primary training
sites. The chronic disease hospital used in the first training cycle was
not able to participate for the sccond cycle Lecausc of staff shortages
and other internal problems. A large gencral hospital with a rehabilita=-
tion department and day carce program for senior citizens and a well or=-
ganized recreation department agreed to participate as the third training
site. ’

The same general format and procedures were followed for this cycle
as were follewed for the first training cycle. The one major addition
was videco-taping of selected activity workshops, ¢.oup discussions, and
votivities planned end irpiemented by the trainces. The tapses were played

~-18-
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and discussed by the trainees and project staff and proved to be a valuable
teaching tool. Both the instructors and the trainees could observe their
strengths and shortcomings in presenting and teaching activities as well

as their.effectiveness in participating in group discussions.

The new evaluation rating form proved to be not as useful as we
had hoped. Trainees, in rating each other, their instructor or agency
staff members, tended to rate so high on the first rating that there was
little room for improvement. This also proved to be true of agency staff
member evaluation of trainees. 7The daily logs maintained by each instruc-
tor and each trainee proved to be more useful than the rating forms as a
tool for evaluating trainee progress as well as for discerning the trainees'
evaluation of the program, the instructors and the training agencies.

During the second training cycle, greater emphasis was given to
understanding the needs of geriatric patients and learning the techniques
of planning and conducting recreation activity programs including utiliza-
tion of re-motivation techniques for this population. Also, more time was
devoted tc improving communication skills. The newsletter, which each
group wrote and distiibuted to all trainees, project staff and staff members
of the recreation departments in the training agencies proved to be a
useful device.

Meetings held with the training agencies staff members at the eni
of the first training cycle indicated a need for trainees to have more in-
formation on program planning and ordering supplies and equipment and ad-
ditional material covering these topics wzs added to the second training
cycle.

All of the agencies which served as training sites for individual
field placemencs during the first cycle, with the additimn of a second
chronic discase hospital, were again utilized for the traineces during the
last three weecks of the second cycle.

During the las:. week of training, the tests were administered to
the trainees by the instructors at the various training sites. Any tests
not completed by the trainees were administered on the last training day
when all trainees ard staff met together at the University. Other activi-
ties or. the last training day were a program evaluation discussion pericd,
one of which was video~taped; scheduliig job interviews for some trainees;
and a graduation ceremony and awarding of certificates.

A total of 30 potential trainees were interviewed for acceptance
into the secend cycle and 27 wexe accepted. Referrals were made by WIN
counselors, Martin Luther King Center (an anti-poverty agency), the New
York State Division of Vocational Rehabiljtation, and the New Yurk Asso-
ciation for the Blind, and two were seclf-referred. Two individuals current-
ly and one individual previously employed as activity leaders in nursing
hotes entered the programfor upgrading and one nussiny home owner joined
the program to get ideas and experience.

~19-
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of the 27 persons accepted for training, 25 actually started the
program. Two individuals decided not to enter the program, one because she
had too many personal problems and the other because she was accepted into
a practical nurse training program which ghe preferred. Of the 25 persons
who entered the program, 19 completed their training. Three left the pro-
gram for health reasons, one because of lack of funds and two 9ave no rea-
sons for droppingy out. The young woman wro dropped out for financial
reasons was assisted in applying for admission o N.Y.U. She was subse-
quently admitted on a Maztin Luther Xing scholorship.

' 1v. RESULTS AND FINDINGS

A. Job Placement of Trainees

Job placement procedures were initiated for both groups during the
last month of each training cycle. 1In additicn to all training agencies,
numerous hospitals, nursing homes, homes for the aged and community agen-
cies serving the disabled were contacted to locate pasition vacancies. FPro-
ject staff talked with agency directors or other appropriate personnel
concerning the capabilities of the trainees and content of the training
program.

Placcment of First Cycle Trainees.-

1. Status at end of program - Of the thirteen trainees completing
the program, four wer. immediately placed in spite of a "job {reeze" in
both city and state agencies. One man was placed in a chronic discase
hospital (one of the primary training sites); one woman was placed in a
community based program serving cerebral palsied persons {one of the in-
dividual placement training sites); and one man and one woman were placed
in nursing homes. Beginning salaries ranged from $85 to $115 per week.
Of the remaining nine, one woman was pregnant and could not accept employ-
ment; one man had a long history of epilepsy which proved to be a strong
deterrent in obtaining placement; one young man failed to keep three job
interview appointments and was not really interested in obtzining a job;
two women Were promised jobs in an anti-poverty program; and four were
unplaced.

2. Status six months after gradvation - The two jobs promiscd by
an anti-poverty program never did materialize because of lack of funds.
One of the women being considered finally obtained employment as a dietary
aide in a city hospital and the other woman, facing almost unsurmountable
personal problems, moved leaving no forwarding address.

Thren of the four trainees who wexre placed at the end of traininy
werce still working at the same jobs six months after graduation. Agencies
were very pleased with the quality of traineez' work performance and in
two instances had given them an increase in pay. The fourth trainee had
left his job in u nursing home and was working part-time in the recreation
department of a city hospital.
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Of the four persons unplaced at the end of the training prograr,
one was now working in the community based program for cerebral palsied
persons; one was working in a special program for cardiac patients in a
voluntary hospital; one was enrolled in a training program for welfare
aides; and one had enrolled as a full-time student in community college
and was working part-time as a recreatiqn assistant in one of the primary
training sites.

The young woman who was pregnant at the end of the program had
given birth but was in the midst of filing for a divorce from her husband
and felt she was still not ready for employment. The young man with the
history of cpilepsy had been placed as a recreation assistant in a hospi-
tal, but left the job because he was not satisfied with it. The young
man who failed to keep job interview appointments at the end of the train-
ing program, still showed a marked lack of interest in obtaining a job.

Placement of Second Cycle Trainess.~

1. Status at end of program ~ Of the 18 pertfnss completeing the
program and desiring of employment, two were placed immediately. One man
was hired by a chronic disease hospital which had also employed a graduate
of the first cycle. One woman with previous experience, who had quit a
job to enter the program, was placed as an activity director in a nursing
home at a substantialy higher salary than her previous job. Two trainees
who were sent by their nursing home aaministrators for training and
up grading were given substantial raises upon graduation from the program.
One woman, a nursing home owner, was not interested in placement, but
planned to conduct recreation activities in her own agency.

Of the remaining thirteen trainees, two were promised jobs at
a voluntary general hospital {onc of the training sites) as soon as a
continuing job freeze was lifted. Eleven trainces had neither jobs nor
promises of jobs at the ¢nd of the training period. However, project
staff continued their jecb finding and placement activities for the next
scveral months.

2. Status six months after graduation - The two trainees placed
at the end of the training period were still working and both had receiv-
ed raises. The two who had rcturned to their former jobs were still em~
ployed and doing well. The jobs promised by the voluntary hospital contin-
ued to be frozen but one of the women was placed temporarily in the dietary

department and the other woman had found & job on her own in the recreation
department of a state psychiatric hospital.

Onc trainece was now working as a recreation assistant in a city
hospital (one of the training sites) and two were working as activity
leaders in nursing homes. One young woman, with a mild cerebral palsy
impairment, had work during the summer as a playground assistant for New
York City Department of Recrecation and was now enroiled as 2 full~time
student in & cormunity college. One young man, a disabled veteran of the
Vietnan war with severe visual and hearing impairments had worked during
the soreay 28 2 councoler in a residential carp rerving r1elaorded and
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brain-iniured children and adults and was now enrolled in a college pre-
paratory program. One woman was employed as a recreation assistant in a
general hospital’s out-patient department; one had accepted employment

as a dietary aide whilc waiting for a recreation job; one young woman had
passed the examination for and was about to enter training as a police~
woman; and on2 womun had returned to Puerto Rico. Of the other three
trainees, one young woman was about to be married and did not desire employ-
ment; one woman was in poor health and had too maay personal problems to
accept emdloyment; and one woman failed to appear for job interviews that
hed been arranged for her and was apparantly not interested in employment.

fitatus of All Graduates at Last Follow-up.~ During October and
November a final follow-up study was conducted. Table 4 shows the status
of all graduates at that time. .

Table 4

Status of All Graduates
at Final Follow-up

_ N 3
Employed in Recreation Jobs 15 47
Employed in Other fThan Rec-

reation Jobs 3 9
Attenpting School or College
Full-time 2 6
Entered Other Training
Programs 4 13
Unemgloyed 5 16
Lost Contact 3 9
Jotal 32 100

kgency recreation staff members supervising graduates at the time
of the follow-up were very pleased with their work performance. All of
th2 graduates had received an increase in pay and their salaries now rang-
ed from $105.00 to $155.00 per weck with an average of $120.00 per week.

Responses to the follow~up revealed that six of the fifteen
graduates employed in recreation jobs were working in nursing homes, three
in genoral hespitals, two in puychiatric licspitals, two in a chronic dis-
easc hospital, and two were ¢mployed in a community based program Serving
cerebral pilsicd persons. One of the graduates employed in a psychiatric
hospital wis working part-time and attending Manhattan Community College
full-tine.
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One of the three classified as employed in other than recreation
jobs is a nursing home owner not seeking employment in recreation and the
other two were both working as dietary aides. Of the four who had entered
other training programs, one was in training to become a welfare aide, one
a policewoman, one an inhalation therapy technician and one a laboratory/
operating room technician.

Information received from the five graduates still unemployed’
revealed that one does not want emplcyment until her baby is older; two
do not desire employment with no reason given; one is in poor health; and
one, the young man with the history of epilepsy, is still seeking employ-
ment. The latter young man had accepted and quit two jobs since gradua-

tion and the Froject Coordinator had spoken with his counselor at the Divis-

ion of Vocational Rehabilitation who agreed that this trainee was in need
of personal counseling.

B. Results of Attitudes Toward Disabilities Testing

Although the program was administered in two scparate cycles, the
test results for the two groups were combined for analysis purposes. Two
graduates did not corplete the testing, and thus were not included in the
final analysis of results. Pre and post tests were completed by thirteen
trainees the first cycle, and seventeen trainees in the second cycle, thus
our total "N" for the test analysis is 30. Table 5 outlines the age, edu-
caticn, marital status, and sex of these 30 graduates.

Table S5

Summary of Age, Education, Marital Status,
and Sex of Thirty Trainees a: Time of Program Entry

First Second
Total Group Group
Education
Some high school or less 10 6 4
Graduated from high school 13 4 9
Some college 7 3 4
Averagn Age 31.7 29.8 33.1
Marital Status
Single 9 4 5
Marricd 11 5 6
Separated 6 2 4
Divorced 3 1 2
Widowed 1 1 0
Sex
Female 22 8 14
Male 8 5 3
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Summarizing this table, the_average age for the total group was
31.7, 2/3 had at least graduated high school, about 1/3 were married, and
twenty-two (73%) of the thirty were female.

.
.

Table 6 compares the means and level of significance of the differ-
ence in these means for the results of the first and second administration
of Siller's three opinion tests (Amputation, Blindness, Cosmetic Conditions).

Table 6

Comparison of Mecan Scores between the First and Second Administxation
of Amputation, Blindness, and Cosmetic Attitude Tests® (y=30)

First _ Second - Level of
Factor Admin, X Admin. X Significance
Amputation
Interaction Strain 85.6207 87.1034 .2708
Rejection of Intimacy 60.6207 60.6207 .00G0
Generalized Rejection 108.0345 107.9655 .9621
Authoritarian Virtuousness 57.6207 62.6552 .0013#
Inferred Emotional Conseguence 45.4483 46.2414 .5334
Distressed Identification 15,7586 17.0345 .0435*
Imputed Functional Limitations 46.4828 46.6897 .8313
Blindness
Interaction Strain 71.3667 71.0667 . 8125
Rejection of Intimacy 52.0000 51.4333 .6229
Generalized Rejection - 112.1000 111.0333 .5119
Authoritarian Virtuousness 55,0000 58.8333 .0048*
Inferred Emotional Consequcnce 62.4667 61.8667 ' .6488
Distressed Identification 44,0000 43.7667 «7775
Imputed Functional Limitation 52.4333 50.9000 «3241
Cosmetic
Interaction Strain 71.8966 : 69.5517 .£482
Rejection of Intimacy 80.1724 76.3103 +2766
Reluctant Aversion 58.0000 57.1379 : 7101
Superficial Empathy 37.8276 39.7931 2996
gualified Aversion 44.1034 41,2759 «1392
Proximrate Offensivencss 36.6207 37.4138 .1974

* signific int differences

1.7 An in-dcpth analysis of the factor meanin~s may be found in J. Siller,
D. Varr, L. Ferguson, and B. Holland, Structure of Attitudes Toward
the Physically pisabled, New York University, School of Education,
November, 1967,
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There were two factors of high significance in the Amputation pre-
and post-program analysis. They were authoritarian virtuousness, and dis-
tressed identification.

The change in the authoritarian virfucisness factor indicated less of
this type of virtuousness. According to Siller, in its extreme form, the
factor describes the individual as on2 who 'views the amputee as having
special gifts and desirable personal traits, advocates a general policy
of favorable treatment and tolerant understanding, and pictures the respond-
ent as especially warm and sympathetic toward the disabled. The respondent
is thus a "do-gooder" with an undifferentiated, positive approach. The
traines change is interpreted as being favorable and desirable since it
means that they now see the amputee as more of an individual, and will
respond more to tha person, rather than tie disability. The significance
of this result (.001) is very high and reasonably conclusive that the change
wa:» a result of he training program and the expericnces it afforded the
trainee. .

The second significant result on the Amputatiorn test was in the factor
labeled Distressed Identification. Siller describes this factor as "high-
ly personalized reaction to disability.”" Tre amputee is named as the stim-
ulus which activates anxiety about the respondent's vulnerability. There
is an emotionally-toned personal involvement, but no tendency is present
to reject the amputee. The change between pre- and post-program testing
(.043) is in the direction of less manifestation of this trait. Thus, the
respondents did not feel as emotionally involved and threatened by an am-
putec after the program as they did before.

On the Blindness attitude test, the /nly result of any significance
was agair Authoritarian Virtuousness (p=.005). This factor is defined in
exactly the same method as it was for Amputation. Thus, the program train-
ees reacted less virtuously towaids the blind at the end of the program
than they did at the beginning.

There wore no significant changes on any of the variables for attitude
towards cosmetic conditions.

Table 7 (page 26) compares the mean scores of the trainee population
with the scores of the population used by Siller. Siller's population was
primarily colleqge studonts, and althougbh the average age was younger, the
scores were in rost cases comparable.

1. Sfller, Jcrome, et al., Ibid. p.64.
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Therc were several significant changes in the Opinions about Mental
Retardation test (See Table 8). Segregation via Institutionalization, Author-
itarianism and Hopelessness were factor scores where the change betWeen Bye~
program and post-prozram scores differed significantly.

Table 8

Comparison of Mean Scores between First and Second Administration
Of Mental Retardation Attitude Testl

First _ Second _ Level of
Factor Admin. X Admin. X Significance
Segregation via Iastitutionali:zation 30.8667 33.0667 ,0261
Cultural Deprivation ' 18,8333 18.5000 6714
Non-Condemnatory Etiology 10.8333 10.9000 .9241
Personal Exclusion 26,3667 28.4667 ,0661
Authoritarianism 30.1333 32.8667 .0280
Hopelessness 19.5667 20.8000 ,0533
Segregation via institutionalization projects the =t the
retardate should be removed from the mainstream of socic. " he repre-~
sents a threat to its members. Separate communities are . l.ed for re-
tardates, where they would feei less out of place, and . well super-

vised and protected. The factor suggests that little can i . duene for the
retarded, and they are dangerous to society. The change @ corded was a mean
of 30.8637 to 33.0667, which is at the significance lev-l "6, This
indicates that there was less of this attitude, and thus w - ptance

of the retardate after the training program.

The second significant factor was Authoritariani.:.. - = f.ctor
included items from the California F scale (Adorno ct al., . Retard~
ates arc identified as an out-grcup and are seen as onec ¢ t.y major
causes of sex crimes. Schools should be kind and protcc: e little
can be done. The trainces exhibited less of this factor ¢ . . .¢ programn

(significance level of .028).

The final significant factor in the mental retar.. Lts was
Hopelessness. This factor projects a pessimistic view of .~ pects in
store for the rctardate. He is seen as unable to live 3 . «x happy
life, having 3 higher chance for crime because of fewer | ~tunities.
There vas a decrease in the anount of this factor recorc ! n1ficance

level of ,0533).

To viow these results on a more comparative level, 2 9 compares
the firs! and seocend administration mcans on the Mental » ilion test
with rcan scores of colleye -tudents enrolled in a cour. 1 ned with

study of physical disabilities, recorded by siller.

1 An in-d-ps p.h analycnc of the fector meanings ray be f tfron, Rozalyne,
ani Ef:ion, Hermin Y., "Moasuremcent of Attitudes 2ot a ~{-rded and an
Application with Educators,” Anmcrican Journal ef leris’ TToncy, Vol.72
No. 1., Tuly 1¢67.




Table 9

Comparison of Mental Retardation Mean Scores or
College Students Taking Course in Physical Disability and Trainees

Students? 1st Admin.®  2nd Admin.3
Factor Students1 __In Field 30 Trainees 30 Trainees

1 (segreg. via

inst.) 32.4339 35.0364 30.8667 33.0667
2 (cultural

depriv.) 17,3122 15.6545 18,8333 18.5000
3 (non-cong.

etiology) 10,8942 10.8000 10.8333 10.9000
4 (personal

exclusion) 26.0053 25,9455 26,3667 28,4667
5 (authcr.} 36,6825 41.4000 30.1333 32.8667
6 (hopelessness) 21,7513 22,5636 19.5667 20,8000
1 n= 189
2 n =55
3 n= 30

There were no significant changec in the Opinions about Mental Illness
test. As shown in Table 10, there was a strong trend in the Beneveclence
factor (significance level of .0624), which is defined as a "kindly paternal-
ism whose origins lie in religion and humanism rather than science or the
sophistication of professionalism,"l

Table 10

Comparison of Mean Scores between Pirst and Second Administration
Of Cpinions About Mental Illness Test® (N=30)

First Second Level of
! adnmin, Admin., Significance
Autoritarisnism 22,9000 24,3333 2771
Bencvolence 48.2667 45.1000 .0624
¥ental Hygienc Ideology 29,7000 29,7000 1.0000
Social Restrictivencss 23.6332 24.0700 L7560
Impersonal Rtiology 14.7667 15,6167 «2935

1 an in-depth analysis of the factor meanings may be found ir Cohen, Jacch
and Strueniny, E. L., "Opinions about Mental I)lncss in the Persannel of
@0 Iarge Hental Hospitals,” Journal of ahnorral and Social psycholoay,

Q@ Vol. 64, No. S, 1962,

ERIC e



Table 11 presents the mean scores of the training on this test with

that of the population used in the original testing of this measurement

scale.
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As a final analysis method of the opinion tests, the instructors
divided their groups into two parts: those most improved and those less
improved. A significance test on the difference between the means was per-
formed for both the first and second test administration.” The significant
factors from this analysis are pfesented in Table"12. It was hoped that
this analysis might cerve as a predictive device or as a possible intake
criterion, however, the results are not conclusive encugh to warrant the
use of the tosts for these purposes.

-

C. Results of Recrcation and Self Concept Testing

The results of the recreation knowledge tests were inconclusive,
while the self-concept measurement evidenced positive changes.

A significance test was performed upon the differences between pre-
and post-program scores for each of these tests., For the information test,
this difference was not significant. The mean scores differed in the right
direction (lst administration average - 31.10, 2nd administration average -
32.31), and there were 6 individuals whose score rose more than 7 points, :
out of a yossible 47 points. This result is partially explained by the |
high mean on the first administration. In percentage score, the mean was
66%. The test probably underestimated the level of knowledge of enteriny
trainces. Another possible explanation is the type of test. It was a
true-falsc exam with many subtle questions, which often required value
judgements.

The concepts test listed 14 concepts pertaining to recreation, which
the respondent could agrece or disagree with. Again, the differences between !
the pre- and post-scores were not significant. The mean of the first ad-
ministration was E.71, while the mcan on the second administration was 8.65.
1t is doubtful whether trainces lost information durinj the training pro-
grar, but it is highly probable that they were duestioaing their ‘concep-
tual knewledge tore, and would be more hesitant to identify correct and in-
cerrect concepts. The test itself may also have been at fault. Many of
the questions were ambiguous. For example, questiopn 3 rseads "Your main
job as a recreation assistant will be to get activities organized on your
oi'n.” The answer should be "disagrec" because an assistant should always
have a supecrvisor available to consult with. However, in the trainee's
hospital experience, there were timns when there was no one to consult
with and the assistants had to organize and carry out programs on their
on.  Thus, the difference between theory and practice, which was evident
in other questions on this test as well, partially explains the lack of
difference between the pre- and post-progrem results.

The third and fourth tests, which required the trainces to w:rite é
responses, rother than check or circle ansers, showed significant changr. '

The situations test was marked by 3 project membore, with the
naros of the respondents withheld. Each response was graded <n a four-
foint systen, with four being the {fullest response, and one being an un-
acceitable recponze. Chi square tests were perforred on the score dif-
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ferences between the pre- aiid post-program testing. Two significant
cianges on Guestions #5 and #i14 at the .05 level resulted.

Much of the work done by recreation aides is more dependent on
attitude and feelings of adeguacy than it is on specific knowledge ox
skills. Feeling at ease with pafients and being able to interact naturally
are far more important in mezsuring work success than in-depth skill
knowledge.

The incomplete sentence test, which consiMted of 20 sentences asking
respondents what they thought of their own abilities in the field of rec-
reation, had significant differences between pre- and post- responses, at
the .05 level on a Chi Square test, on question numbers 4,6, and 9. These
responses chow an increase in the amount of confidence trainezs showed
regarding knowledge of sporis, organizational ability, and ability to
handle any emergencies that may arise while on the job. {Check Appendix
XITT for question wording). T¢ avoid & possible bias effect, the scoring
of this measurement was carried out by an outside Therapeutic Recreation
consJvltant and the project's resezvcli consultant. Responses to the ques-
tions were rated on the basis of level or sophistication of response and
amount of confidence shown in respondirg.

D. Trainee and Agency Personnel Evaluation of Program

Trainee Evaluation of Program.~ During the final follow-up inter-
views, the grafuates of the program were asked to indicate which aspects
of the training they felt were most and which tere least useful and to
make suggestions for improving the training program. Most all of them
felt that more time should be spent at the University before moving on to
the training sites. There was gencral a2greement that this time should be
devoted to additional activity skill workshoprz and more opportunity to
practice leading activities through role playing situations.

A number of the trainees expressed some dissatisfaction with their
on-the-job training experiences at the primary training sites. Some felt
that they wore not really "welcomed" by the recreation staff menbers.
Others felt that they were not only not "welcomed", but actually resented
by the recrecation staff. Another complaint was that, in some instances,
agency staff did not give the trainces adequate opportunities to plan and
conduct activities on their own, but tended, rather, to use them as “"flunk-
ies" and "errand runncrs".

In general, all felt that the training program was a valuable ex-
perience, though a few felt it was too long and others felt it was too
short. The one aspect reported by all graduates now working in recrecation
programs as rost usceful was the opportunity to work with patients while
they were stii) learning activities, and leadership and motivation tech~
niques. The least uscful aspect most often reported by these graduates
was the activity werkshop on music and rhythmic activities for pre-school
children. Sujgesticons for inmproving the proygrar included more information
on planning and conduicting recreation activities for geriatric patients;
rere inferration on record keeping anv ordering supplies; and more role
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playing situations concerned with communicating and working with other
professional and service siaff in agencies.

Agency Evaluation of Program.- Personnel in the training and hiring
agencies were impressed with the general performance of most trainees. The
weakest area, they felty was in written 3anc..zge skills. Most trainees
could not express themselves adeguately. Sucgdestions, made by these indi-
viducls, for improving the trainiry program included:

. providing remedial work in geading and writing skills

. more skill and practice leadership training before trainees
arrive at training sites

. more information and practice at record keeping

« more knowledge of how to communicate and work with other depart-
ments in a hospital or nursing home

. more work experience with geriatric patients.

Fifteen graduates are currently employed in recreation jobs, two
are full time students and four have enrolled in more advanced training
programs in the health or social service fields. Thus 66% of those per-
sons completing the training program have made significant progress in
movement from their former status of under-emplcyed and/or welfare recip-
ients towards ca: :e* motivated behavior.

E. Other Evaluative Measures

The written tests were perhaps the weakest component in our evalua-
tion of the success of the training program. In a position such as Rec-
reation Assistant, another important aspect of assessment is on-the~job
performance. This was assessed primarily by instructer cbservation. As
in most training programs, the "weeding out" process occurs during the
program rather than after the program has been completed. Those individ-
uals who could not be at work on time, who showed no interest in the work,
or whe had difficulty getting along with patients either dropped out on
their own, or were asked to leave somewhere in the middle of the program.
For those who continued and completed the program, success was ultimately
tested by their ability to obtain and hold a job or to pursue other inter-
ests awakened by the program, and by the number of positive responses made
by members of the field to this program and its graduates.

Of the ten graduates who did not have high school diplomas or car-
tificates upon enteving the program, six had earned their equivalency cer-
tificates at the time of the last follow-up. Although the program was not
the only motivating force, there is little doubt that it reinforced the
desirec of these trainees to compiete the necessary work to obtain their
certificates.

The hospitals used for the first training prcgram, with the ex-
ception of Goldwater which was going through a change in administration,

offered their siter for the sceond truining program. Again, this is a
positive ind~»x of the acceptance of the training projram and the succe:ss
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of fhe trainees. A host institution necessarily involves itself with time
and energy. To reguest this involvement a second time is a show of con-
fidence. Furthermore, all of the primary and several of the secondary
training sites hired graduates of the program. y

Trainees kept a weekly log, which was given to the instructors
at the end ¢ the program. A review of these logs show progressive in-
crease in the amount of confidence expressed by the trainees, in their feel-
ings of control over the environment, and in tHe insights they show towaxds
the patients and towards the institution. The logs kept by the instructors
noted these same types of progressive changes in the trairees.

Az the program progressed, the trainees became more sophisticated
in activity and program assessment, and in the Questions they asked and dis-
cussed in group sessions. They became less afraid to speak up or accept
criticism, and more sensitive to the needs of patients. All of these ob-
served changes are positive indications of the impact of the training
program.

A large group of trainees {15} attended the New York State Rec-
reation Conference. Two trainees participated with the Project Director as
panel members of a session devoted to discussion of paraprofessional train-
ing. The ecase with which the program graduates responded to guestions,
and the extent of their verbalization of problems faced in their training,
causnd many of the professionals to take notice, and served to further the
case for the inclusion of paraprofessionals in thc recrcation profession.
The awareness of thesy graduates surprised many peoplie, and paved the way
for more programs of this kind, and more cocperation from institutions in
placing these assistants.

Another measure of the program's success is the fact that the
University was awarded an MDTA contract by the New 7ork State Education
Department to conduct two additional training cycles. This new grant
extends the training time fron 13 weeks to 17 weeks, including 60 hours
of remedial work in recading and writing skills, and augments the time gpent
in preparation at the University from 2 to 4 weeks.

I', Recommended 2pproach to a High School Progiam

Project staff met with the vocatiocnal education consultant and,
based on the content of the training progrem and discussions with the eAd-
vicory committee, developed one approach to a high school cooperative
education curriculum. It was felt that the high school program chould
provide students with training which would make it possible for them to
obtain entry level jobs in a variety of settings, including not only rec-
reation agen:‘es and tveztment settings, b:: for a suggected elementary
school program as well. The proposcd approach is described below.
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Title: Human Service Career Development in the Secondary Schools -
Recreation Leadership Program

Introduction.~ The implementation of the proposed program would
attempt .to demonstrate the validity and effectiveness of a comprehensive
and cooperative educational model which integrates counseling, education,
training «.d work experience.

This program - to prepare high school students for human service
careers in recreation leadership - is based on the premise that the educa-
tional system has a dual obligation - to prepare students for a responsible,
productive and self-reliant role in society and to provide a learning en-~
vironment which will enable each individual to develop his human capacities
to the fullest.

in addition,‘the program both depends on and would encourage co-
operative educational responsibility and action between the high schools,
colleges and public and private employers.

Problem.~ In order to prepare students for the often harsh reali-
ties that they will face when they leave high school, the school system
should provide viable options to enable the student to become familiar with
certain carcer prospects, prepare for and perform jobs which will provide
a sense of service and participation in the economic and social life of the
community; and, in addition, provide an entree to and motivation for higher
education or tr2ining as well as an opportunity for meaningful employment.

High school graduates, as well as pre-graduate drop-outs, leave
school and often find that their educaticnal experience has not adeguately
prepared them either to maintain a satisfactory level of irncome or to make
decisions in terms of vocational training or careers. This recreation
leadership program responds to these individual nceds as well as to the
evident nced for young persons who are skKilled in this work.

The focus on human services is particularly important for the stu-
dent who is more strongly motivated by people and concrete action than by
abstract concepts and ideas since he has an opportunity to experience the
personal satisfaction and sense of mastery which rightfully accrue to a
job which is well-performed.

The need for young percsons skilled in recrcation leadership exiends
into many sectors but is perhaps greatest within the elementary and inter-
mediate schools. Although the paraprofessional movement has made strides
towards chanying restrictive staffing patterns, a neced still exists for
ycung people, and particularly for young men, to work within the schools.
The generation or attitude gap is real if only bacauce it is perceived as
real, and the nerd for young adults to wecrk with younger students to bridge
this gap, to lcnd relevance and vitality to the cducational process is
acute. The prescnce of successful yound men ant we wn in the elementary
echool can do mu~h to provide realistic models and #lternatives for the

-35~



[E

O

RIC

vounger student who often has difficulty in finding or identifying with
adult, particularly male adult, figures in the home or schools. A young
person trained in recreation leadership could provide valuable assistance
in physical education classes, special education classes, and after school
programs in elementary and intermediate schoolgs as well as in public and
private recreation agencies, hospitals and residential schools.

Objectives.~ The major goals of the program are basically:
1. to provide the 11th year student with an option for concentration in a
recreation leadership program which combines education, public sexvice,
vocational training and employment, and opportunity for continuing educa-
tion; and 2. to serve the recreation needs of inner-city schools as well
as other public and private agencies.

The specific objectives to be achieved are the following:

1. To design a curriculum which is adaptable for use in the sec-
ondary schools;

2. To develop a program of vocational ccunseling which presents
comprehensive information on career possibilities and educational

requirements in recreation and allied human services;

3. To provide work experience in several areas of recreational
leadership;

4. To prepare high school graduates for immediat« entry into
recreation career ladder positions.

Program Structuse

Recruitment and Selection.- Students should be selected during the

first half of their 1l1th year. To be eligible for selection, students must
meet the following criteria: 1. eligible for graduation 3t completion of
the 12th year program; 2. able to meet requisite health and physical stand-
ards; and 3. qualify for Neiguborhood Youth Corps participation if agency
is to pay for work experience.

Information about the program would be presented to students
through guidance counselors, teachers and other normal channels. All pro-
spective participants would visit employment sites and receive orientation
on program specifications. 1Individual interviews with counselors and the
project training director would focis on attitudes toward various aspects
of rccreation leaddership and motivation and assist in final selection.

Prograrm Deecign

11lth Year.- Recruitment and sclection should be completed during
the first half of the 1lth year. Students selected for the program would
attond all acas- i¢ ceurses, including physical education, as a group so
that spceial vnits relating to the recreaticon training progran can be in-
corporated into the subject matter.
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In the second half of thne year, trainees would begin the program
with one period a day spent on general ingroduction to the field; prepara-
tion for summer employment; visits to potential worksites; meeting with
recreation professionals; and various counseling activities.

Summer.- All students would be employed cn a full-time basis as
recreational aides with a public department of recreation or housing,
Neighborhood Youth Corps, or similar programs.

. 12th Year - Curriculum Development.- In addition to English, so-
cial studies and academic electives necicsary for graduation, students would
complete Recreation Skills I and II and Recreation Leadership Training.

Recreation Skills I and II would be offered approximately five
periods a week and would include philosophy and basic concepts of recreation,
social recreation activi'ies, planning and conducting of trips, safety, and
any activity skills that could not be taught as units in regular academic
courses.

Recreation Leadership Training would provide opportunity for group
¢nd individual vocational and educational counseling, leadership training,
feedvack and consultation on work experience. Basic conCepts of adapting
activities to meet the needs and abilities of various disability groups,
i.e. mentally retarded, physically disabled, and visually impaired, would
be taught during these sessions.

Specially designed units would be integrated into the traditional
curriculum in the other courses taken in the 12th year such as English,
social studies, physical education, axt and music.

The 12th year English curriculum micht include communication skills
which would assist the students in tochniques of record keeping and report
writing and preparing and giving case conference reports. A unit or in-
formal dramatics including role playing techniques would also be helpful
to the students. :

The 12th yecar social studies curriculum often includes & half-
year course concerned with problems of American democracy. Using the field
experiences of the students, the tcacher could be helped to develop units
on such topics as the problems of leisure in a technological society and
leisure problems of special populations. In addition, suitable units in
urban sociology would be appropriate such as life styles of American
social classes.

Both art and music are required subjecte in the high school cur-
riculum., Fach lends itself to unit‘s which would enhance the pregaraticn
of students for working in the field of recreation. In art, the use of arts
and crafts materials and puppet making could be tavght; in music, folk
songs and group singing could be taught.

37



O

Physical education is required each term. During the 1llth and
12th years the students would learn those games of low organization, team,
duo and individual sports, folk dance and rhythmic activities which would
be useful in the cn-the-job component.

Work Experience.- A cooperative work prngram would be established
so that students would work % day throughuut the y2ar on a rotational kasis
at each of 3 different work sites: an elementary school, hospital or treat-
ment center and a community recreation center &2.g.,~ public department of
recreation, settlement house, Boy's Club, etc.). In coabination with the
previous summer's experience, this would provide the student with an oppor-
tunity to work with a variety of age groups, different recreational needs
and organizational structures.

Staffing Pattern.- A Project or Training Director would be respon-
sible for coordination of the program and would work closely with cooperat-
ing counselors and teachers to develop appropriate services and teaching
units. This individual should have a Masters Degrce in recreation or thera-
peutic recreation and five years working experience in the field.

All courses for students in the program would be taught by regular
personnel with the exception of Recrecation Leadership Training and Recrea-
tion Skills I and II which would be guided by the Director who would also
supervise the cooperative work program.

The teaching staff involved in the project: music, art, indus~
trial art, physical education, English and social studies teachers, would
eacn get an additional period per day for curriculum development, prepara-
tion and related staff mecetings. To allow for this, an additional 4/5
position above the regular table of organization would be necessary.

Organizational Relationships.- At the present time in New York
City, Manhattan Community College, Kingshorough Community College and New
York University offer programs leading to advanced certificition in recrea-
tion leadership. Students would be informed of these and similar opportuni-
ties and arrangenents would be made Lo facilitate entry for interested
students.

1t is expected that faculty and students from these programs would
be able to broaden the expericnce of the high school students through coun-
seling, orientation and general discuscicns.

tew York University hopes to stimulate development of a grant
application to cbtain funds for demonstrating this suggested approach to
development of a cooperative education curriculum in recreaticn leadership.
F. Other Results

Meetings were held with comrunity college ctaff snd curriculum
epccialiste to detcrmine whether ar rel traineces could be given credit for

corpleting the training projram §if they were adnitted to a college projran
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and to discuss what imgact a high school curriculum would have on their
existing curricula. They concurred that exemption from similar course

work could be easily carried out and that giving actual credit through some
cort of proficiency examination procedure could probably be accomplished
and the idea should be further explored. -

They agreed chat the existance of a high school curriculum in rec-
reation would necessitate changes in their curricula. What speclfic changes
might have to be made would depend on the type and level ¢f content of the
high school program and what psercentagt of the community c:llege students
entering the recreation program had graduated from a high school recreation
program. :

Project staff were instrumental in getting the Executive Committee
of the New York State Recreation and Park Society and the Board of Directors
of the National Therapeutic Recreation Society to recommend changes in their
respective constitutions and by-laws which would permit all persons working
in the field regardless of their educational attainments to become active,
voting members of the Societies. In both instances the suggested changes
were passed by the membership. The action taken by these societies was a
major breakthrough in obtaining recognition of the new careers concept by
the profession as a whole,

V. Conclusicns and Recommendations

The job analysis phase of this project revealed that there are a
variety of positions in recreation agencies, hospitals, nursing homes and
extended care facilities which can be effectively filled by trained para-
professionals. It also resulted in a suggested career lattice which would
permit a variety of opportunities fur upward mobility of new carecrists
and in the development of sujgested content for paraprxofessional training
progrars,

The ficld teaching approach used in demonstrating the short-term
intensive training program proved to be a very effective method for pre-
paring paraprofessionals for entry level jobs and for upgrading individuals
currently employed.

Major problcems encountered during the training phase of the projcct
wer 2:

. Poor written language skills on the part of many trainces.

« Lack of positive cooperation on the part of some staff members
in pririry training sites apparently caused by their feelings
that prezence of the trainees presented a threat to their jobs,

« Scriouz personal and health problens presented by sonc trainces
which affocted their perforrmance during training., These problen
includczd:  seriouvs dontal difficultics; insufficient encrgy and
stamina to withstand a 37-hour work wcoek; enoticnal problcems
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severe enough to need diagnostic and treatment services which
we were unable to obtain; and home robberies and threats to
life which welfare workers seemed disinterested in responding
to with any real assistance. .

. Lack of motivation and sense of job responsibility on the part
¢ younger trainees, probably caused by an overriding sense of
futility and lack of direction in thinking about the future.

[N
. Lack of funds for trainee stipends which created undue hardships

for many trainees.

in general, project staff and Advisory Committee members felt that
the population served by the training program responded well and for the
most part were stimulated by their experiences during training to aspire
to careers in recreation or other human services.

They also felt there was a need for further revision in the train-
ing program to incorporate remedial work in reading and writing skills.
Both of these groups agreed that use of video-taping during the second
cycle enhanced the learning process and more work should be done to develop
teaching tapes designhed to increase trainees' skills in problem solving,
leading activities, and conducting discussion groups.

In relation to high school curricula, it was concluded that a co-
operative education program which incorporated specially desi~ned units
into regular academic courses, addition of two full-year courses relating
to recreation, and cooperative work experiences in public and private rec-
reation agencies and treatment settings and elementary and intermediate
schools would b2 the best approach.

Mcetings with community college staff and curriculum specialists
resulted in general agreement that the existance of a high school program
would necceszitate some changes in their curricula. However, they could
not specify what these changes might be until such time as the high
school curriculum were actually designed and in operation. They did agree
that spacial course work and field expericnces relating to therapeutic
recrcation could be incorporated into their existing curricula and one of
the colleges has already moved in this direction.

Recomirendetions.- Listed below are reconmendatiotns derived from
project staff meetings with the Advisory Committee, educational and re-
secarch consultants, and recrcation staff reriters of the primary training
sites.

1. Training staff of programs focused on precparing school drop-
outs, unerplored and undererployed persons, for entry level
positions should include a full-tirme, experienced counselor
vho can assist the trainces in handling their personal prob-

lemss, and carry out necessary referrval and follow-up procedures,
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2. Remedial work in reading and writing skills should be an
integral comptnent of any future training programs.

3. Development and demonstration of the recommended cooperative
education program for high schools should be pursued.

4, Further revision and refinement of the intensive training
progran is needed in order to design a training manual in
which content is developed into modular rather than consecu-
tive units.
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Appendix I

JOB ANALYSIS QUESTIONNAIRE

Purpose - -

New York University is thinking of setting up special training programs
for recreation personnel. 1In order to do this we need your help. You
have been asked to fill out this questionnaire Jn order to provide the
basic information needed by the Job Analyst to write a Jdescription of
your job. Please include every task you perform, because it is important
that the job description be complete as well as accurate. You are
requected to complete this form since you know the duties and require-
ments of your job.

Instructions

The following instructions may be helpful in setting forth your duties
and other facts about your job: !

1. Answer each question as directly and briefly as you can, but
be sure to give complete information about the work, including what
you do, why and how you do it {(unless obvious),

2. Describe your duties and responsibilities "as is"” -~ not as
they might be or should be.

3. Answer all guestions. Write "none" if the question does not
apply.

4. Keep in mind that you are describing a particular jcb, not
your own qualifications. You may have certein qualifications and
abilities which exceed the reguirenents of the job,

5. If you need nore space for complecte answers, use the back of A
the sheet or attach additional sheets to the questionnairc.

6. If you have any questions, ask your supervisor, .

7. Return your completed questionnaire promptly to your super-
visor who will review it.
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PLEASE PRINT ALL INFORMATIC'

NAME ‘ . DATE

NAME OF AGENCY

JOB TITLE DEPT.
S
HOURS (Frow - To) :
Mon. Tues. Wed, Thurs, Fri. Sat, Sun.
SUPERVISOR
Name Title

LENGTH OF TIME YOU HAVE BEEN ON THIS JOB

Please answer each Question as completely as possible. If a
particular question does not apply to your job, do not leave the question
blank - write in "none"”. Write on the backs of the questionnaire page
if you need more space to give all the details. Contact your supervisor
if you have any questions or if you want help in filling cut your question-
naire.

A. Your Job Duties Approx. Hrs., Per Day

l. Daily Duties

a. Functions Conceruing Individual Periicipants

b. Functions Concerning Group Participants

c. Functions Concerning Non-Contact Duties
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Appendix I (cont'd)

2. Reqular Periodic Duties (weekly, monthly, etc.)

Approx. Hours rer Week
{or Month)

Functions Concerning Individual Participartts

a.
-
b. Functions Concerning Group Participants
c. Functions Concerning Non-Contact Duties .
3. Occasional Duties at Irregular Intervals Approx. Hours and
Frequency
a., Functions Concerning Individual Participants .
b. Functions Concerning Group Participants

C.

Furctions Concexrning ¥on-Contach Duties_

ERIC
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4, What records éo you maintain as a part of your job. Explain,

5. Give brief summary of your job ~

6. What responsibility do you have for maintaining the department's
supplies, equipment or facilities. Explain in detail.

B. Education Required Indicate by Check Mark ( )

Give your estimate of tre minimum education (or equivalent) required
for a beyinner on the job, not necessarily your own educational
backgreund,

( ) Grarmar School (6th Grade)

{ ) Junior High School (9th Grade)

{ ) Senior High School (12th Grade)

{ ) Vocational or Trade School

( ) Art, Music or other S&ill Training {describe)

{cont'a on next pago)
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( ) Some College (Number of Years)

( ) Community College Graduate (Major)

( ) Four-year Coflege Graduate (Mgﬁor)

{ ) Graduate Education (Major and Degree)

“

{ ) Other (describe)

C. Experience and Training Reguired (minimum)

1. How many weeks, months or years of experience do you think is ,
necessary before the average beginner with the above amount of i
formal education could do acceptable work on your job with
supervision?

2, How many days, weeks or months on this job here at the agency do
you think is nezessary before an average person with the above
education and experiznce can adapt his (or her) skill and
knowiedge to do a good job independently?

3. what tasks do you do that you feel require less formal education
than you have?

4. What tasks do you do that you feecl requirc rore forwmal education
than you have? :
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D. 1. List the equipment, instruments, or special tools you use in
doing your work, and indicate the extent to which you use then,
as follows: (0) for occasional use; (F) for frequent use; and
{C) for continuous use.

2. List the sports, games and leadership techniques you use in doing
your work and indicate the extent to which you use them: {0}, (F).
).

E. Physical Effort Required (check the boxes which apply}

Occasion~
ally Frequentlz_ Continuou§}y

Move about

sit

Stand

Move heavy objects (over 20 lbs.)
Move light objects (under 20 1lbs.} _
Work in awkward position
foving participant in wheelchair, etc. —
Lifting participant ’

Remarks

F., Workiry Conditions

Describe pliysical conditions present in the location or the nature of
your work which you consider to be disagrecable or undesirable (dirt,
dust, fumes, odors, dampness, heat, cold, drafts, poor lighting, limited
space, neise, etc.). State whether these conditions are continual,
frequent, or occasional.
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dppendix I (cont'd)

G. Potential Hazards in the Job

Describe the types of injuries which could happen on your job (cuts,
bruises, falls, fire, electric shock, burns, health hazards, etc.).
State whether exposure to such hazards is continual, frequent or

occasional,

H. Responsibilities

1, Do you have any responsibility for the direct leadership of
participants? If so, explain,

2. Do you have any responsibility for the work of volunteers or any
other empioyee, such as guiding and following up the work of a
helper, instructing trainee or learner? 1I1f so, describe in
detail.

3. what responsibility do you have for safeguarding the Agency's
property, funds, confidential data, etc.? Describe in detail
if any.

4. Does your job require that you have working contacts with
participants, visitors or with people outside your department?
If so, describe in detail the purpose, frequency, whom yot
contact, and degree of authority you have if you make any
commitments for the Agency.

S. Do you rake contact with coivunity rcsources on behalf of
participants?

5a. Do you rihe contact with othor rersennel within YOIr Ol
agency on behalf of pevticipants?
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Apperdix I (cont'd)

Does your job require responsibility for participants, volunteers
and other staff in activities which take place outside Agency
facilities. If so, explain. -

7. Loes your work reguire the use of independent judgment and discretion
on your part? If so, give typical ‘examples.

8, Dces your job require you to use your own initiative. Give examples.,

9, Does your job require ingenuity or creative ability in designing,
develeoping, perfecting or adapting equipment, methods, procedure,
plans or policies? If so, give examples, L

I. Instructions and Supervision Received

Check the boxes opposite the statements which apply to your job.

() Verbal instructions, from whom?__

{ ) ‘Written instructions, from whom?

() oOther type of instructions, from whcn? (describe below)

{ ) Close direct supervision, from vhom?

() Dircct supervision always available, from whom? _ ﬁAAA

() Follow establisted procsdures generally, refer only unusual
cases to supervisor,

{ ) Bro-d assignments, procedures not standardized; usually with
little guidance. Rarely refer problems to supervisor cxcept
rolicy matters,

{ ) Organize own work, assign and check work, rarcly refer problers
to supervisor,

) Undar &dwinistrative direction, sct up own standards of perfor-

rante; virtually sclf-surecrvision,
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J. Training

1, As part of your job are you required to participate in in-
service training? If sq, describe. -

_a

2, &s part of your job are you required to increase your knowledge
through formal education? If so, describe,

K. 1, How did you enter this field?

2, How did you get this job?

L. Rcmarks |

State below any addifional information which you believe will help to
describe or undecrstand the duties or responsibilities of your job.

Are there any other tasks you think you should to doing as part of your
regular resgonsibilities?

v

Signature of Faployce + Signaturc of—ﬁgﬁarlment Head
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Appendix I (cont'd)

THE FOLLOWING QUESTIONS ARE TO BE ANSWERED BY SUPERVTSORS ONLY,

M. Supervisory Responsibilities

1, Positions supervised directly and number of employeos.

Positions Nurber of Fmployees
a.

Ze Positions superviscd indirectly (through subeordinate supervisors).

Positions Number of Employces
a.

b,

3. Characteyr of supervision given.

Cheeck the items below for which you are responsible in your depart-

ment:
( ) Assigning Work { ) Planning work
( } Hiring { ) Controlling costs
{ ) Traassferring ( ) Assisting in policy determinations
( ) Salary increcascc { ) Methods and proccduvres
{ ' Discipliniug ( ) Maintaining gquality of work
( } Handling ( ) Establishing standerds
grievanaes { ) Recruitment of volunteeors
{ ) Training of wvoluntecers

Other responsibilities
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Appendix I-A

GENERAL INFORMATION

Name of Agency

Address R Telcphone Number

.
Type of Agency (ie. general hozpital, nursing home, etc.)

Type of Serviccs Rendered
Size — — — —_— -
Number of Beds Total Staff
Chief Exccutive . e
Name Title
Name Major Departments
Erployee Benefits (ie. vacationg, paid holidays, ygroup insurance,
hospitalization, pensions, etc.) % of payroll -
Other Information




O

ERIC

Aruitoxt provided by Eic:

RECREATION DEPARTMENT

Appéndix I~A (coat'd)

Organization Chart (indicate to whom head of department reports, job
titles and number of employees in each).

Date Department Qrganized

Recreation Department Head

Name

Weekly Salary

Job Titles and Names of sStaff -

Name

Title

Daily Hours
From - To

Weekly
Salary

Title

Total
Weekly Hours

Daily Houxs
From - To

Total
Weekly
Hours

by



Appendix I~A (cont'd)’

General Objectives

1. Purposes of Services Randered

2. Characteristics of Participants

a. Nature of disahilities or illnesses,

{1) % ambulatory
(2) % non-ambulato-y

b, Sex (indicate whether integrated or segregated).

C. Ages served,

d. General level of education,

e. Occupational backgroundis,

Cther Perilinenl. Inforvation
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Appendix I-B

GENERAL INFORMATION

Name of Agency - -

Address Telephone Number

Type of Agency (ie. Park, Community Cepter, Special Programs, etc.)

Type of Services Rendered

Chief Executive

Name Title

Name Major Program Areas

Employce Beneifts {ie. vacations, paid holidays, group insurance,
hospitalization, pensions, etc.) % of payroll -

other Inforration

55—
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Appendix I-B (cont'd)

RECREATION DEPARTMENT

Organization Chart (indicate to whom head of department reports, job titles
and number of employees in each)

Date Departwent Organized

Recreation Department Head _ .
Name Title

veekly Salary D£§T§_Hours " Total
From - To Weekly Hours

Job Titles and Total Numker Fnployed Under Fach Title -

Total Nurber Total
of People in Weekly Daily Hours Weekly
Job Title this Job Title Salary From - To _ Hours

-50~
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Appendix I-B {cont'd)

General Objectives

1., Furposes of Services Rendered

-
2., MAges Served
3. Special Program for older citizens? Yes No

4, Special Program for disabled? Yes No

5, If "yes," what are the disabilities and age ranges served?

Other Pertinent Information

-57-



Appendix II

' JOB_TASK RATING FORMS

Listed on the following pages arc job tusks and functions that a team
of job analysts found in six public recrecation agencies and recreation
departments in a variety of hospitals, institutions and scnior centers.
Not every task or function is listed, but rather those that were found
in at least 50% of all agencies visited., 7o the right of the list of
job tasks and functions are six columns - A, B, C, D, E, F - represent-
ing various corbinations of levels of education, training and work
experience. .

%) High school greiuate or equivalent with no experience.

B) High schonl graduate or cguival=nt with in-service
training and one or wore yecars experience,

C) Two Yycars of college with a major in recreation or
cne year experience in recreation,

D} High school or college graduate with highly specialized
training in a field, e.g., - dance, music, drama, fine
arts, manual erts or physical cducation,

E) College graduate (major in recreation or one year
recreation expericnce),

F) Master's or cquivalent graduate training in therapeutic
recreation and two years experience in recreation or
closcly allied ficld and five ycars experience.

The experts in therepcutic aird public recrecation were asked to indicate,
by c¢hecking the appropriate colwmn, their opinions concerning the

minirnm accepteble Jevel of preparation requived for a person to work
vith pe

‘ticipants with disalrilities, Each rater was asked to complete
this form threa tives: 1) for a person to work with participants with
moderate disabilities; 2) for a person to work with participsnts with
severe disabilities; 3) for a person to work with participants with

rultiple disabilitics,

ERIC;
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Appendix II

{cont'd)

A B C D E F
1, Major responsibility for planning 1.
. sports activities. .

2, Instructing and leading sprrts 2,

activities.
3. Assist in instructing and leadiﬁg 3.

sports activities.
¢, Supervising sports activities such 4.

as roller skating, bowling, nature
walks within agency's Jrounds.

5. Majo: responsibility for crganizing 5.
and conducting athletic teams.

6. Assist in organizing and conducting 6,
athletic teams,

7. Major responsibility for planning 7.
active and table games.
B. Instructing and leading active and 5.

table games,

9. MAssist in instructing and leading 9.
active and table games.
/

10, Supervising active and table gawes, 10,

11. Majorx responsibility for plannirg 11,
out~trips,

12, lecadirg out-trips. 12,

I3, Assist in leading out-trips, 13,

14, suporyvising out-trips. 14,

15, Major responsibility for vlanning 15,

spacial events and proqrans,

16. leading spccial cvents and rrogrews, 16,

17. DMssist in leading epecial events and 17,
cemeREOUYEIS,

18, saparvising special cvente and 18,
ll!’ﬂ'j! LRSS
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Appendix II (cont'd)

A

B

C

D

E

13

19. Major responsibility for planning
crafts* proyran, :

12,

20. Instructing and leading crafts
program, ’

20.

21, Assist in instructing and leading
crafts program, :

22, Supervising crafts program,

21,

22,

23, Major responsibility for planning
rmusic, art, ceramic, sculpture,
dance, drama and/or other creative
activities,

23,

24, Instructing and leading music, art,
ceranmic, sculpture, dance, drama
and/or other creative activities,

—— —

24,

25, Assist in instructing and leading
music, art, cerawmic, sculpture,
dance anl/or other creative activities.

25,

26, Supervising wusic, ert, ceraric,
sculpture, dance, drama and/or
other creative a2ctivities.

26,

o —

27. Major responsibility for planning
manial avts program including
woodwork, mctal work, vlastics ctc,

26, Instructing and leading manual arts
program,

29, Assist in instructing and leading
manual arts proyramnm,

27.

8.

30, Supervising ranucl arts progrant,

31, Najor rorponaibility for planning
and conducting large group activitics,
¢y, Dingo, rovics, cnlertaitont,

32. Zssist nocorlucting large group
activiticn, e.a. bingo, novier,
cntertaine-rnt,

30.

31,

2z,

fernelutas fiuo arls dr-luding painting.
sculpturing, 2dvenced coranics and ranua)

arts, e.o. voolwork, tetal work and plasties,

ERIC
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Appendix I1 {(con%'A)

A B o} D E F
33, Major responsibility rfor planning 33,
and conducting socia? and seasonal
aevents.
- —_ - —
34, Assist in conducting social and 34,
seasvonal events.
- - I ——
35. Major responsibility for leadirg 35,
discussion group. .
36, hssist in leading discussion group. 36,
—— I |
37. Major respensibility for preparing 37.
and operatirq equipment for 2ventsy
including audio-visval equipment.
38, Assist in preparing and operating 38,
equipmen: for events, including
audio-visual equipment.
3%. Prepare ond serve refreshments., 39.
40, Managinc and editing psrticipants’ 40.
newspaper.
41, Asesist in managoment and production 41,
of newspaper.
42. Majocr respronsibility for planning a 42,
day camp or rusident cemp program.
43, Instructing &nd leading camp 43,
activities,
44. Assist in instructing and leading 44,
canp activities,
45, Supcrvising carp activities, 45.
46. Instruct aud guide {n personal 46.
appearance ard other personel
matters,
4", Assist in conductinyg grooming and 47.
hyyiens classes, L
—_— — ——— — __“__.-,L-~1_“
48, leadjuy aldult special intercet 48.
grcups (i.c., bowling, gardening,
collecting). .

-6]1-
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Appendix 11 (cont'd)

A B C D E F
49, Assist in leading adult special 49.
interest groups (i.e., bowling,
gardening, collecting).
50. Leading youth groups, e.g. Boy 50,
Scouts, Girl Scouts, club groups.
51, Assist in leading youth groups, 51,
©.g. Boy Scouts, Girl Scouts,
club groups.
52. Engage in individual recreational 52,
counsecling.
53, Plan with individuals for post- 53.
institutional or post-program
participation in the community.
54, Adapt activities and equipment to 54.
facilitate the participation of some
disabled pcrsons.
55. Participate in the interdisciplinary 55.
team conference.
56. Prepare periodic statistical reports, 56. J
57. Prepare participant evaluation 57. T
reports.
58. Prepare program evaluation reports. 58.
59. Prepare reports to be usod in the 59,
comnunity,
60. Preparc obscrvational reports on 60.
participants, J
61. Ireparc periodic activity reports, 61,
62. Sclecting end rcquisitioning appro- 62.
priate and adcequate supplies and
cquiprent o k‘
63, Store and hkecep records of recreation 63,
supplies.
64, Maintain recrcation equipnent, 64, 1 |
e —_ —_ — L _ N SR N
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Appendix IT (cont'd)

A B C 3] E F

65. Issue supplies and/orrequipment to 65,
progiram participants, .

66, Plan equipment, supply and personnel 66,

budgets,
67. Evaluate the value and uszbility of 67. N
equipment and supplies. '
68. Supervisiﬁg volunteers., €8.
6S. Supervising field work students. 69.
70. Supervising untrained paid workers. 70. O
71. Supervising professionals. - 71. ]
72. Training volunteers. 72. o
73. Training ;;;t;rofessional staff. 73.

74. Organizing and supervising in-service 74,
training progran.

- T 11
75. Participate in decision-wraking bodies 75.

of the institution or agency.

76. Planning and conducting activity 76.
programs in conjun<tion with other
disciplines, e.g. medicine, psychiatry,
physical therapy, rehabilitation
counsecling, to assist in achieving
specific treatrnent joals,

77. Active pariicipation in interdisci- 7.
plinary team meetings (i.e., v.uad
conferences) .

78, Contacting outside agencies and 7¢.
groups to arrange for out-trips,
entertainers, contributions, ctc.

——————— . 4

—_— — e e e

79. Mect with visitors and/or rclatives 79.
of participants,

— ——— R p— - e — ——

80. Others (pleasc dcscribe,) 80.

-63-
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Appendix III

ACTUAL JOB3 TASKS AND FUNCTIONS CARRIED OUT BY

RESZONDANTS WITH [iIGH SCHOOL DIFLOMY OR EQUIVALENT

Clerical functions, i.e. .

rake tennis reservations

sell tickets of admission to facilities
give out applications for entrance permits
distribute publicity a
issue equipment

keep supply inventories

handling public complaints

recording attendance at facilities
ordering supplics

operating duplicating irachines

purchasing supplies using petty cash
keeping records and reports

Maintenance of equirment anc facilities, i.e.

maintain supplies and eguipment
assist in pool maintenance
keep recreation areas ncat and clean

Job functions relating to safety, i.e.

acting as a rink guard

acting as a life guard

administering first aid

enforcing safcty rules and regqulations

CGeneral recreation functions, i.e,

assisting at mass activities
decorates or assists in decorating racreation areas '
showing filus

Leadership functions, i.e.

assists iu teaching arts and crafts, spccial events, out-teips,
discussion groups, sports, cames, drama, music, ctc,

assists in lealing special interest clubs

ESUE?E{QG ectivities, I.e. ?rena, special events, sports, gares,
group singiny, storytelling

leals lounge prograns

teaching swinming and water safety

taking patients on out-trips

leading rotivation groups

counseling and disciplining cnildren

adviscs a sorvice cormittee

supervising grucps ot beach

ERIC
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Appendix IIT ({cont'd)

Actual Jdobh Tasks and lunctiens Carricd Out
Ly Respondants with High School Diploma or bguivalent (Cont'd)

Suprrvisory functions
supervising park activities

sparvising volunteers
suporvising sub-ordinate staff

Hiscellancous
attend orientation, in-service training, stalff meetings and
conferences
shiopping for patients
transporting patients
feeding patients
writing latkers For patients
providing nusical entertainment at mass activities

-65-
O

ERIC

-
ey /

I Y]



Appendix IV

TASES RQU I_RIB&LES‘S_ EC _E?_ZE 104 TdaN THAT OF RESPOUDANTS

Numbcr of Responses by
level of Edurmetion of Respondancs

i

or Two Special

Hajor Tasks M.A. B.A. Years Caliege Training H.S.
arranging entertainment 2 0 2 0 1
‘serving refreshments 1 6 2 3 ?
transporting patients 1 10 3 1 8
program preparation 0 0 2 1 0
selecting music 0 1 1 1 1
decorating 0 1 0 1 1
repairing instruments 0 0 0 1 0
program participation 0 0 0 3 0
cleaning 4 14 18 2 25
maiutenance .7 15 9 2 ]
inventory 4 5 3 2 1
clerical work 17 27 13 4 3
attending meetings 1 0 0 0 0
facilitics and

&dninistration planning 2 0 . (o] 0 0
preparing out-trip lists 1 0 1 0 €
rhysical labor 1 2 2 1 1
ruming errands 0 1 .0 0 0
roving cquipient 0 9 0 2 4
sorting supplies ' 0 1 0 0 0
mechanical tasks 0 1 1 0 1
oty and crafts 3 7 10 0 2
condacting roce cotivities 3 2 o 0 i
stervtelling 0 1 1 ¢ ]

o ~66-
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appendix IV (cont'd)

TASKS REQUIRING 1ESS EDUCATION THAN THAT OF RESFCWDANTS (cont'd)
turber of Responses by
Level of Fducation of Respondants

* - A.A.
or Two Special

Major Tasks M.A. B.A. TYears College Traininy #.S,.
showing movies o) L 2 ] S
sports and games 1 7 18 3 9
gardening 0 0 0 0 1
setting bowling pins 0 o] 0 0 1
group discussions ¢ 0 -0 0 1
out-trips 1 2 0 0 0
personal care of patients o 4 1 0 6
working with people c 1 1 0 0
mobility training ¢ 0 0 0 0
first aid 1 ] ] 0 ]
many 0 2 1 0 0
all tasks 1 4 1 0 4
none 2 16 14 3 g
tumber of Respondants

at Each Level (29) (106) (80) (20 (74)

-67-
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Apperdix V

TASKS REQUIRING MORE EDUCATION THAN THAT OF RESPOMDANTS
Number of Responses by
Level of Education of Respondants

A.A. .
or Two Special

Major Tasks M.A., B.A. Years College Training H.S.
remotivation techniques 0 0 0 0 2
early childhood ed. ) 1 0 0 1 3
group dynamics 1 10 4 0 4
psychology and human

behavior 6 24 8 5 9
counseling patients 0 6 2 0 0
budget 0 2 2 0 0
ordering supplies and

equipment 0 1 0 0 0
clericail o 1 1 0 0
program planning and

evaluation v 0 1 0 1
publicity writing 0 0 1 ' 0 0
facility planning 2 1 0 0 . 0
irechanical knowledge for

repairs 1 0 0 0 0
rescarch training 1 1 0o . 0 0
administration 1 5 z 1 . 1
supervision 0 5 3 0 4
public speaking 0 2 0 1 1
arts and crafts 0 0 3 0 3
dance training 0 0 2 0 1
scenery construction 0 0 0 0 1
art training 0 0 0 0 0
physical c3ucation 1 1 2 0 X
recreation techniques 0 7 1z 1 6

ERIC
fJ



O

ERIC

Aruitoxt provided by Eic:

Appendix V (cont'd)

TASKS REQUIRING MORE EDUCATIGN THAN THAT OF RESFONDANTS (cont'd)
Number of Responses by
Level of Education of Respondants

Major Tasks
leadership techniques
decision making
medical knowledge

education in working with
retarded

communication skills, e.q.
language skills, writing
techniques

all tasks

none

R.A. .
or Two Special
M.A. B.A. Years College Trajining H.S.
Q 1 c Q 0
0 1 0 C C
0 0 3 0 3
- ‘- 1 0 1
0 0 1 o 0
0 C 1 0 0
17 51 33 ‘ 12 34
-60-~



Appendix VI

{ODAL AND MEAN RESPONSES ON THE
JOB TASK RATING FORM -

1. Major responsibility for planning l.s My l
sports activities. . Mz .
2. Instructing and leading sports 2. M2 M

activities.

——— e — e

3. Assist in instructing and leading 3. M
sports activities. M2

4. Supervising sports activities such 9. M1 | My M
as roiler skating, bowling, nature
walks within agency's grounds. P

5. Major responsibility for organizing 5. M| M
and conducting athletic teams.

6., Assist in organizing and conducting 6. My "
athletic teams. 2

T. Major responsibility for planning 7.

active and tablce games., Mp M1

LYGEND
I = High School - no expcrience ¥; = primary Mode
B = High School plus expericnce Mz = Secondary Mcde
{1 ycar or rorc)
¢ = Arithmctical Mcan Average,
C : 2 years collicjye with credits where A=1, B=2, C=3, D=4,
or A.A. in Recreation E=5, F=0

B = High School or B.A. plus
highly specialized training,
i,e. Phys. Ed., Music, Art,
Drama

E = B.A, - Recrcation

F = M,A, - Therap-utic Fecrcation
plus 2 yearc exporicien

-70._
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appendix VI (coni'd.)

1 2 3 4 5 &
A B o D E F
8. Instructing and leading active and 8. MM
table games. .
9, Assist in instructing and leading 9. My | My
active and table ganes. .
10, Supervising active and table games. 10. M2 | M My
11, Major responsibility for planning 11, M)
out-trips. : , M
: N : M2
12, Leading out-trips. 12, AR
e leading eei-tri i M1 )
13, Assist in leading cut-trips. 13. Mp
. 2
14, Supervising out-trips. 24. My | M2 My
L]
15, Major responsibility for planning 15, My
special events and programs. M2
’
S — e
16. Leading cpecial events and projrams. 16, H] My
[
17. Assist in leading special events 17. ML)
and proorams. ¥y
L]
18, Supervising special cvents and 18, .
programs. M2 ) My
- S
19, Major responsibility for planning 19. M
crafts* progran. . bﬁ
20, Instructing and leading crafts 20. N r
progran. 22 . My
2}, Assist in instructing and lecading 21. My .
crafts projram, R M2
22, Supervising crafts progran. 22, M2 M)
?3. Major responsibility “Zor planning 23, 1
music, art, ceranic, sculpiare, T My |
dance, drama and/or other creative
activities. ’
—_— SR, NS PRIUUNS W
1 2 3 4 5 6

* excludes fine arts including painting,
sculpturing, advancedl ceranics and manual
arts, e.g. weoduwork, metal sork and plastics.
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appendix VI (cont'd.)

24. Instructing and leading music, art, 24,
ceramic, sculpture, dance, drama
and/or other creative activities.

My M2

M1

25. Assist in inciructing and leading 25.
music, art, ceramic, sculpture, dance
and/or other creative activities.

My M

26. Supecrvising music, art, ceramic, 26,
sculpture, dance, drama and/or
other creative activities.

M,

27. Major responsibility for planning 27.
wanual arts program inciuding
woodwork, metal work, plascics, etc.

28. Instructinyg and lecading manuval arts 28,
program,

29, Assist in instructing and lecading 29.
manual arts program.

30. Lupervising manual arts projram. 30.

My

M2

31. Major responsihility for planniug 31.
and conducting large group activities,
¢.q. bingo, movies, entertainment.

32, Assist in conducting large group 32,
activities, e.g. bingo, movies, .
cntertainmant,

M2

My

33. Major responsibilitvy for planning 33.
and conducting social and scacunal
events.,

34. Assist in cenducting social and 34,
secasonal events.

35. Mijor responsibility for leading 35.
discussion group.

36. Aciist in leading discassion group. 56.

37. Major recponsibility for preparing 37.
an cpovalitg eqaiprent for cuvcnts,
inzluding avlic-vicual equips 2ut,

e e e e e e

ERIC
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Appendix VI (cont'd.)

1 2 3 4 5
A B C D E
38. Assist in preparing and operating 38, My
equipment for events, including My
audio-visual equipment, .
L 9
39. Prepare and serve refreshments. 39, M1 Mz
»
40. Managing and editing participants’ 40, My My
llewspaper. .
41. Assist in management and production 41, M) ML
of newspaper., .
42. Major responsibility for planning 1 42, M
day camp or resident camp program. 2
43. Instructing and leading camp 43, Ma| M1
activities.
44. Assist in instructing and leading 44, My |y
camp activities. _2
45. Supervising camp activities. 45, My M
46. Instruct and guide in personal 46, My
appearance and other personal My
matters. .
47. Assist in conduciing grooming and 47. My th}
hygiene clacses.
48. Loading adult special interest 48. My | My
grours (i.e., bowling, gardening, My
collecting) . .
49, Assist in lcading -~dult special 49,
interest groups (i.c., bowling, Ml My
gardening, collecting), ,
0. Lcading youth groups, e.g. Boy 50. My | My | My
Scouts, Girl Scouts, club groups. .
51. &ssict in leading youth groupe, Sl.
e.g. Boy Scouts, Girl Scouts, club My My
group:s. .
1 2 3 4 5
-73-




aAppendix VI (cont'd.)

) 3 S 6
A B C E F

52. Engage in individual recreational 52. M, | n
counseling. 1

53. Plan with individuals for post- 53. M I M
institutional or post-program 1 1
participation in the community.

54. Adapt activities and eguipment to 54. M, | M
facilitate the participation of some 1
disabled persons. e

55. Participate in the interdisciplinary 55. My | M
team conference.

56. Prepare periodic statistical reports. 56. My My (M2

57. Prepare participant evaluation 57.
reports. .Ml 0!

S8. Prepare program evaiuvation reports.  58. ML My

¢

59. Prepare reports to be usad in the 59. M, | My
community.

60. Preparc observational reports on 60. M1
participants. My

61, Prcpare poriodic activity reports. 6l. M | M

62. Selecting and requisitioning appro-  62. o q
priate and adequate supplies and
eyguipnent.

63. Store arl kecep records of recreation 63, M
supplies. Mz | M1

¢
64. Maintain xrecreation euipment. 64. | My Hp
»

65. Issue supplies and/or equiprent to G5. Iy I p

program participants. 1 2
L]

66. Plan cquipment, supply and personnel 66. M, | M

budyets, 1
1 2 3 S 6

-72~
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A Appendix VI (cont'd.)

67. Evaluate the value and usability of 67. | Myl My
equiprent and supplies.

M

68. Supervising voluntecrs. 68, My M | mp

>

69. Supervising field work students. 69, My [

4

70. Supervising untrained paid workers. 70. Mo ] M

71. Supervising professicnals, 71. My !

L]
72. Training volunteers. 72, ﬁ% My
73. Training pre-professional staff. 73. MM
L]

74. Organizing and supervising in-service 74. My [ M
training program, ,

75. Participate in decision-making 75. L, i
bodies of the institution or agancy. 4

[

76, Planning and conducting activity 76. Ml
programs in conjunction with cciher M,
disciplines, e.g. medici. , psychiatry,
physical therapy, rchabilitation .
counseling, to assist in achieving
specific treatment goals. R

77. Active participation in interdisci- 77. M M
plinary tecam meectings (i.e., ward 1
confercnces). .

78. Ccntacting outside agencies and 78. M
groups to arrange for out-trips, My
entertainers, contributions, etc, M2 .

79. Meet with visitors and/or relatives 79. Ml My
of participants.

¢

80. Others (please describe). €0.

1 2 3 4 5 6
~75-
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Task No.

39

64

65

13

17

15
(%))

29

32

34

38

44

51

63

JOB TASKS ASS1GNED TO VARIOUS EDUCATION~EXPERIENCE

Appendix VII

LEVEIS BY JOB TASK RATERS

A (High school--no experience)

Prepare and serve ruefreshments,

Maintain recrzation equipment.

Issue supplies and/or equipment to program participants.

B (High school plus one year or more experience)

Assist in irs - :ing and leading sports activities.

M3sist

Assist

Assist

Assist

Assist

in

in

in

in

in

organizing and conducting athletic teams.
instructing and leading active and table games,
leading out-trips,

leadinc special events and programs.

instructing and leading crafts program,

Assist in instructing and leading music, art, ccramic,
sculpture, dance and/or other creative activities.

Assist in instructiny and leading manual arts progran.,

Assist in conducting large group activities, e.g. bingo,
movies, entertainment.

Assist in

Assist

in

including

Assist

Assist

in

in

conducting social and seasonal events.

preparing and operating ecquipment for events,
audio-visual equipment.

instructing and lcading camp activities.

leading youth groups, e.¢. Boy Scouts, Girl Scouts,

club groups.

Storc and kocp records of recreation supplics.
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Task No.

2

4

10

16

20

36

37

41

47

19

61

12

14

18

19

Appendix VII (cont'd}

(Two years college--recreation major, or two years college
plus one year recreation experience)

Instructing-and leading sports activities.

Supervising sports activities such as roller skating, bowiing,

. nature walks within agency's grounds,

N
Instructing and leading active and table games.

Supervising active and table games.
Leading special events and programs.
Instructing and leading crafts program.
Assist in leading discussion group;

Major responsibility for preparing and overating equipment
for events, including audio-visual equipment.

Assist in management and production »f newspaper.
Assist in conducting grooming and hygiene class=s.

Assist in leading adult special interest groups {i.e. bouling,
gardening, collecting).

Prepare periodic activity reports,
D (High school <r college graduate with highly specialized

training in one field, e¢.g. dance, music, drema, fine
arts, manual arts or physical education)

Major responsibility for organizing and conducting athletic
teans,

Major responsibility for planning active and tahle gamese
Leading out-trips.,

Supervising out-trips.

Supervising special events and progrars,

Major responsibility for planning crafts program (tote: this
excludes fine arts).
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Task No.
1
11
15

33

35
52

54

55
57
58
60
67
68
70
72
73

77

79

El{lle

Aruitoxt provided by Eic:

E

Appendix VII (cont'd) "

(College graduate--major in recrcation or one year
recreation experience)

Major responsibjlity for planning sports activities.
Major responsibility for planning out-trips.
Major responsibilits for planning special events and programs.

Major responsibility fmr plaaning and conducting social and
seasonal events.

Major responsibility for leading discussion group.
Engage in individual recreational counseling.

Adapt activites and equipment to fazcilitate the participation
of some disabled persons,

Participate in the interdisciplinary team conference,
Preéare participant-<evaluation reports.,

Prepare program evaluation reports.

Prepare observational reports on participants.

Evaluate the value and usiability of equipment and supplies.
Supervising volunteers,

Supervising untrained paid vorkers,

Training volunteeors.

Training pre-professional staff.

Active participation in interdisciplinary team meetings {i.ec.,
ward conferences).

‘eet wilh visitors and/or relatives of participants.
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Task No,
22

23

26
27

28

30

45

46
48
50

56

62

78
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Appendix VII (cont'd)

Supervising crafts pcogram.

Major responsibility for planning music, art, ceramic,
sculpture, dance, drama and/or other creative activities,

Instructing and leading music, art, ceramic, sculpture, dance

and/or other creative activities.
- ‘ N

Supervising musi¢, art, ceramic, sculpture, dance, drama and/or
othercreative activities.

Major responsibility for planning manual arts program including
woodwork, metal work, plastics, etc.

Instructing and leading manual arts program.
Supervising manual arts programe.

Major responsibility for planning and conducting large group
activities, e.g, bingo, movie:, entertaining.

Managing and editing participants' newspaper.
Instructing and leading camp activities.
Supervising camp activities.

Instruct and guide in personal appearance and other personal
matters.

Leading adult special interest groups (i.e., bowling, gardening,
collecting).

lLeading youth groups, e.g. Boy Scouts, Girl Scouts, club
groups,

Prepare periodic statistical reports.

Selecting and requisitioning appropriate and adequate supplies
and equipment.

Contacting outside agencies and groups to arrange for out-
trips, entertainers, contributions, etc,
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42

53

59
66
69
71
74

75

76
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Appendix VII (cont'd)

F (Masters degree in Therapeutic Recreation plus two years
experience in ricreation or closely allied field plus five
years' experience)

Major responsipility for planning a day camp or resident
camp program,

Plan with individuals for post-institutional or post~
progran participation in the community.

Prepare reports to be used in the community.

Plan equipment, supply and persoﬁnel budgets,
Supervising field work students.

Supervising professionals.

Organizing and supervising in-service training program.

Participation in decision-making bodies of thz institution
or agency.

Planning and conducting activity programs in conjunction with
other disciplines, e.g. medicine, psychiatry, physical therapy,
rehabilitation counseling, to assist in achieving specific
treatment goals.

-50-



O

ERIC

Aruitoxt provided by Eic:

Appendix VIIIX

JOB DESCRIPTIONS

»

RECREATION ASSISTANT I -~ (TRAINEE)

Job Summary

Under close supervision, observes and may assist in a variety of
recreation tasks; attends formal training program, either inside
or outside the agency; attends staff meetings and conferences as
required.

Duties

1. Attends formal training program at specified hours to develop
necessary basic skills.

2, Observes and may assist in conducting various recreational
activities, especially those which require little specific
training.

3. Observes and assists in performing clerical and office tasks,
such as maintaining inventory records and issuing supplies and
equipment.

4, Assists in preparing and operating equipment for various events,
including audic-visual eguipwment,

5. Assists in maintaining recreation areas, facilities and equipment
in good condition. '

6. Attends staff meetings and conferences as required.

RECREATION ASSYSTANT II - PROGRAM

Job Summary

Under normal supervision of Rocreation Leader, Specialist or Supervisor,
assists in performing a variety of duties involved in carrying out
recreation programs, as directed; performs related minor duties, as
required.

Duties

1. *ssists in instructing and leeling recreation activities sucl. as
any or ali of the following: sports, active and table gamcs, out-
trips, special cvents and proyrams, social and seasonal cvents,
crafts prograns, manual arts, music, art, ceramic, sculpture, dance
or other creative activity, camp activities and/or youth groups,
€.g. Bey Scouts, Girl Scouts, club groups, etc.; leads programs, as
as assigno3,

~81-
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. Appendix VIII (cont'd)

I

I

3

(Duties cont'd) 1
|

|

1

May assist in organizing and conducting athletic teams.

May conduct large group activities, e.g. bingo, movies, entertain-
ment.

Assists in preparing and operating equipment for various evants,
including audio-visual equipment.

Stores and maintains recreation supplies and equipment; issues
supplies and equipment to program participants; keeps records of
supplies and eguipment.

Prepares ard serves refreshments. .

Performs related routine duties such as clerical wecrk, running

errands, transmitting messages, etc., as required.

RECREATION ASSISTANT II - PROGRAM (cont'd)

May perform personal services for individual participants such as j
writing letters or shopping for them. i

Guides and assists volunteers and/or staff mcibers, when assi_ned,
Attends orientation, in-service training, staff meetings aid

conferences, as required. |

RECREATION ASSISTANT II -~ CLERICAL

Under normal supervision, performs a variety of clerical duties involved
in carrying out reccreation programs; may assist in conducting group or
irdividual recreationa) activities when necessary.

Duties
1. ¥Keeps records, maintains files and writes reports regarding recreation

ERIC
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programs end services, including items such as details of programs
planned, activity schedules, participants attendance and use of
facilities, vork assignnents of .taff, payroll tire-records,
personal records, accidents or other rrergencies, inventories of
supplies and eauipnent, correspondence, etc.

Issues and collects equiprent aud supplies; stores and maintains

supplies and equiprent; requisitions supplies and equipient, as
neednd; puvchases supplies and equipsent, as directed,
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Appendix VIII (cont'd)

(Duties cont'd)

3.

4.

10,

May control the use of certain facilities by participants, issues
merbership cards and/or admission tickets, . if required by the agency,
and collects proper fezes, if any; schedules use of courts and other
facilities.

May per form personal services for individual patients surh as
writing letters or shoppirg for them.

Gives information to participants and visitors; answers their
questions regarding programs and services; listens to their
complaints and reports complaints to proper superior.

Prepares and distributes invitations, notices, weekly schecules,
etc. to concerned persous and runs errands, as required.

Per forms typing and other office duties, if incumbent possesses
necessary skills; may assist in preparing publicity release,
if qualified; operates duplicating machines.

Guides and sssists volunteers and/or other staff m=mbers, when
assigned.

Attends orientation, in-service training, staff meetings and
conferences, as required.

May assist in conducting group or individual recreational activities,

when necessary, 1i.e. in case or temporary staff shortage due to
illness, etc.

RECREATION ASSISTANT II - FACILITIES AND MAINTENANCE

Job Summary

Urder normal supervision, performs a variety of functions to maintain
and/or improve facilities required for an effective recrcation program;
may assist by performing certain clerical duties or in conducting group
or individual recrcational activities when necessary.

Dutics

1,

Maintains cquipment and facilities in good ~ondition; makes minor
repairs to equipmwent such as wovie projectors, record players,
tape recorders, etc.; keeps outdoor recreation facilities such as
swings, tecter-totters, basketball courts, tennis courts, basecball
dianonds, etc. in first-class condition; make: adjustments to and
repairs any other type of equiprent uscd in the recreation program
such as pool tables, ping pong tables, gymnasium apparatus, ctc.;
arranjze for najor repairs, a5 neCessary.
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. Appendix VIII (cont'd)

RECREATION ASSISTANT II - FACILITIES AND !IAINTENANCE (cont'd)

Assists in maintaining recreation areas neat and clean.

Assists in Cecorating for special events and seasonal parties;
assists in making stage props for shows, and in setting up and
operating spotlights and other special lighting effects.

Operates equipment such as movie or slide projectors, record
players, tape recorders, etc.

May assist in swimming pool maintenance; may serve as skating rink
guard; may perform any type of guarding assignment; may supervise
the use of playground or park facilities.

Administers first-aid as necessary.

Guides and assists volunteers and/or other staff members, when
assigned.

Attends orientation, in-service training, staff meetings and
conferences, as required,.

May perform certain clerical functions such as controlling the
use of facilities by participants, issuing and collecting egquip-
ment and supplics, etu., in the absence of the staff member who
usually performs such functions; may assist in conducting certain
group or individual recrcational activities when necessary.

RECREATION LEADER - GENERALIST

Job Summary

Under general supervision of Recreation Supervisor, performs a variety
of duties involved in carrying out recrecation programs in assigned
arcas; may assist in planning prograrms; may supervise the work of
Recrcation Assistants and/or Volunteers; performs rclated duties,

as requircd.

buties

1.

O

ERIC
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Instructs and leads recreation activities such as any or all of the
following: sports, active and tahle gemes, out-trips, special events
and programs, social end scasonal cvents, crafts prograns, manual
arts, rmacic, art, ccramic, sculpture, Jance or other creative
activity, carp activities and/or youth groups, e.g. Boy Scouts, Girl
Scouts, club groups, etc.; may assist in acdapting activities end/or
cruiprent to facilitate the participation of disabled persons,
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Appendix VIII (cont'd)

RECREATION LEADER - GENERALIST (cont'd)

2., Prepares and operates equipment for gvents, including audio-visual
equipment; ensures that adequate supplies and equipment are avail-
able as needed.

3, May assist in leading activities such as discussion groups, managc -
ment and p duction of a newspaper, grooming and hygiene classes,
adult special interest groups, i.e. bowling, gardening, collecting.

4. May supervise recreation activities such as active and table games,
certain sports activitizs, i.e. roller skating, bow!ing, nature
walks withirn the agency's grounds.

S. Participat.s in team conferences, wilere appropriate.

6. Prupares periodic activity reports and other reports as directed.
7. Supervises the work of Recreation Assistants, Trainees, Volunteers
or others; assigns duties and follows up to ascertain that they

are performing duties properly; instructs subordinates, .is necessary.
8. May administer first-aid to participants who suffer mii or injuries.
9, Performs the duties of Recreation Assistant, Trainee or Voluntecr,

as required, especially in emergency situations.

RECREATION LEADER - SPECIALIST

Job Summary .

Under gencral supervision, performs a variety of duties involved in
pleénning and carryin¢ out specialized recreation programs; coordinates
and supervises approve. programs; may supervise the work of Recreation
Assistants, Volunteers or other recreation workers; performs reclated
duties, as required.

1. Dcvelops detailed plans, usually in coope. ation with other staff
members, for highly specialized recreation programs such as one
or rwore of the following: soorts, active and tablec games, crafts
progreirs, cxcative activities 'i.e. mus ¢, art, ceramics, sculpture,
Jance, drama, etc,) manual arts, large ¢roup activities, organizing
athletic teains, camping, etc.; may assist in adapting activities
>nd/or equipment to ficilitate the participation of disabled persons.

2, Directs, jnstructs and leads any such specialized activity, as
assignen: supcivices and leads out-trips, special programs and
events, as assignsd, superviscs the vork of assiagned staff me-bers
and/or volunteors; cos’gns dutics and follows up to ascercain
that they are performirg their dutiss properly.

3. Instructs anu Jeads in carp activities and/or other youth groups, e.q.
Boy Scouls, Girl Scouts, club croups; instructs and guides in
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Appendix VITI {cont'd)

RECREATION LEADER - SPECIALIST (cont'd)

personal appearance and other personal matters; leads adult special
interest groups (i.e. bowling, gardening, collecting, etc.); may
manage and edit participants' newspaper.

4, May instruct and train staff members and/or volunteers in a épecial-
ized activity such as those listed in paragraph 1 above.

S. Participates in teem conferences, where appropriate.

6. Maintains various records regarding programs and participants; pre-
pures periodic and/or special reports, as required.

7. Selects appropriate supplies and eguipment; requisitions supplies
and ecquiprment as necescary to maintain adequate inventory.,

8. May contact outside agencies or ‘ndividuals to arrange for out-trips,
entertainers, contributions, etc.

RECRFATION SUPERVISOR

Job Summary

Under general supervisicon of the Director of Recreation, plans, or assists
in planning, recreation programs; schedules, ccordinates and supervises
epproved programs; assigns duties to subordinate staff mewers and vol-
untecrs, and follows up to ascertain that they are performing their duties
properly. May performm the duties of Recreation lLeader or other subordin-
ate, if necessary.

. hcts inbehalf of the Director of Recreation in his absence, if directed

to do so,

Duties

1, Devclops detailed plans, freguently in cooperation with other stalf
menbers and sonetimes with participants, for recreation programs
such as sports activities, out-trips, special events, social and
scasonal events, canp prograns, cte,

2. Supervises assigned recrcatjon staff members and voluntecers; assigns
duties and foliows up to ensure that tley arn performing their duties
properly; rccorrends desirehle changes in status including salary
increases, prorotions, transfers, leaves of absence, torminations,
etc.; 2duiristers equitable and appropriate discipline if necessary.

-06-
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appendix VIII (cont'd)

RECREATICN SUPERVISOR  (cont'd)
Assists in training of staff and volunteers.

Ensures that adequate inventury of recreation supplies and equip-
ment is maintained.

LS
May lead discussion groups; may engace in individual recreational
counseling.

Adapts activities and equipment to facilitate the participation of
certain persons, as necescary.

Evaluates programs and participants; prepares evaluation reports,
accident reports, etc.; prepares ohservational reports on partici-
pants; evaluates the value and usability of equipment and supplies.

Participates actively in interdisciplinary conferences and team
meetings; disseminates appropriate information to subordinate staff.

Meets with visitors and/or relatives of participants; answers their
questions and attempts to gain their goodwill,

Perforrs the duties of Recreation Leader or other sukordinate staff
member as required, especially in emergency situations,

Performs the functions of Director of Recreation in his absence, if
directed to do so,

DIRECTOR OF RECREATION

Job Summary

Under general administrative direction, plans, coordinates, directs and
controls all recreational programs and services of the agency.

Duties

1.

2.

ERIC
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Develops master plans for the ac :ncy's recrcation progcams and
services such as day carp ani/o: resident camp programs, sports
activities, out-trips, spacial events, social ard secasonal events,
etc. vwithin the agency's general policies.,

Plans programns in conjunction with other disciplines (e.g. medicine,
psychiatry, physical therapy, rehabilitation counseling, etc.) to
help achieve specific treatront gezls; cooperates in implementing
an3d/or conducting the activities thus progranred,

c:v
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Appendix VIII (cont'd)

DIRECTOR OF RECREATION ({cont'd)

Plans, with individuals whe are concerned, for post institutional
or post-program participation in the community.

Develops annual budgets for equipment, supplies and personnel;
controls expenlitures against approved budgets.

Adninisters and coordinates all recreation programs; supervises

all planned aci:ivities, usually through subordinate supervisors;
follows up to ensure tnat all staff members, field-work students
and volunteers perform their work oroperly; evaluates effectiveness
of the various programs, .

Maintains edegquate Recreation Department staff; recruits, selects
and hires staff as required; evaluates performance of staff members;
approves desirsble changes in status, including -=alary increases,
promotions, transfers, leaves of absence, etc,; administers egui-
table and appropriate discipiine as necessary.

Organizes, implements and supervises appropriate in-service train-
ing programe ror professional and sub-professional staff members
and for voluntcers,

Focters and maintains good public relations; develops publicity
releases designed to gain goodwill; assists in educating the public
to apprrciate the irportance of appropriate recreation programs;
may give specches to local crganizations such as, church groups,
P.T.A.'s, ectc.

Prepares periodic and special reports to be used in the agency and/
or in the cormunity. '

Attends management staff meetings and participatec in making policy
decisions for the agency which may affect the recreational scrvices.

May porform the duties of Recreation Svpervisor or other subordinate,

whoen necessary, cspecielly in an emergency.
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PARTICIPANTS OF 'iv'0~DAY CONEFXRENCE

£dith 1, Ball
Professor of Education
New York University
School of Education

faurice J. Beckles
Head Recreation Supervisor
Kings Park State Hospital

Adell C. Carx
Directer, Recreation Therapy
Mts Sinai lospital at Elmhurst

Mary Jane Cassidy
Director of Recrcation
Goldwater temorial lospital

Clarcnce DuBois
Recreation Aide
Bellewvue Psychiatric Hospital

Sally Fechtreyer

Prodgram Assocliate

New York State Division of
Mental Hygicne

Virginia Frye, Coordinator
Therapeutic Recreation Curricula
University of Illinois

John T. Hanlon
Supervisor of Recreation
Letchworth village

Frank Hartsoe, Director
Community Center Department
Children's Village

Emily Healy

Assistant in Recreation

Fersonal aAid to “he Horebourd Program
Federation of the Hardicapped

Fred Hurmphrey, Instiructox

Fecreation and Parks Program
Fennsylvania State University

-89~

Ira J. Hutchison, Jr.

Special Assistant, Urban Affairs

National Recreation and Park
hssociation

Lorraine Kelban

Recreation Specialist

I11, Handicapped and llomebound Frogram
Nassau County Di*-ision of Recrcation

Edith King

Director ¢f Personal Aid to the
i, "ebound Program

Federation of the Handicapped

Joseph LaRusso, Director
Recreatioun Department
Bellevuc Hospital Center

Claudette B.
Instructor

New York University
School of Education

Lefebvre

Elaine iaunton

Recreation Coordinator

Parks, Recreation and Cultural
Affairs pdministration

Edna Maynox

Assistant in Recreation

Fersoncl Aid to the Homebound Program
Federation of the KHandicapped

Jeanette rcGranahan

Recreation Consultant

Federation of Frotestant Welfare
Agencies, Inc.

Nelle Moran

Assistant in Recreation

Fersonal Aid to the iomebound Program
Federation of the Maudicipped

Connic Olivercson
Chicf of Recrecation
Bellewvue Fsychiatric Hospital

)
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Appendix IX (cont'd)
»

PART1CIPANTS OF TWO-DAY CONFERENCE {cont'd)

Beverly Savage
Assistant Recreation Director
Bellevue Gereral Hospital

Adriana Seymour

Assistant in Recveation

Personal Aid t~ the Horcbound Program
Federaticon of the Handicapped

Lester Siron
Director of Recreation
Blythedale Children's Hospital

Mae Stadler
Instructor in Recrcation
San Josc¢ State Collecge

Elliott G. Young
Director of Recreation and Camping
New York Asgocjation for the Blind

~00-
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appendix X

PARTICIPANTS OF ONE-DAY WORKSHOP

Dr, Martin Hamburger, Head

Division of Vocational Education
and Applied Arts and Sciences

New York University

School of Education

Mr. Donald Hoak
Director
Vocational and Extension Board

Dr. Mary Jacobs, Chairman

Physical Education, Health Education
ard Recreation Department

Manhattan Community Colle je

Dr. Richard Kraus

Professor of Education

Program in Recreation and Related
Community Services

Teachers Collega

Miss Claudette Lefebvre
Instructor

New York University
School of Education

Dr. Herbert Rusalem
Assistant Director of Research and Damonstration
Center for Education of Handicapred Children
and Youth
Teachers College

Mr. Mitchel Wenzel

Instructor

Health and Physical Education Department
Brony Community College

Dr. Harry wolfson
Pssistant Superintendent
New York City Board of Education

-9]1~
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PROJECT ADVISORY COMMITTEE

Professor Edith L. Ball
Professor or Education
New York University
School of Education

Dr. Murray H. Block, President
Borough of Manhattan Community
College

Professor Martin Hamhurger, Head

Division of vocational Education
and Applied Arts and Sciences

New York University

scheol of Education

Honor able Hayes W. Jones

Commissioner of Recreation

The City of New York Recreation,
Parks and Cultural Affairs
Administration

Honorable Louis L. Levine
Der ty Industrial Commissioner
New York State Department of Labor

Miss Janet Pinner

Director of Selective Placement
Division of Frmployrent

New York State Department of Labor

Professor Frank Riessman, Director
New Careers Developrent Center
New York University

Mr. Louis Saltzman

District Supervisor

New York State Division of
Vocational Rehabilitation

ire Arthur J. Sinclaiv, birector
New Jersey “rhabilitucion
Cortaission

~92-
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Mre. Alois Soeller

Associate Classification and Pay
Analyst

Divisitn of Classification ard
Compensation

New York State Department of
Civil Service

Samuel Sverdlik, M.D.

Director of Physical Medicine
and Rehabilitation

St. Vincent's Hospital



First Week
Monday, August 4
9:00

10:00-11:00
11:00-12:00

12:00~-1:00
1:00~-3:00

3:00-5:00

Tuesday, August 5
9:00~12:00

12:00-1:00
1:00-5:00

Wednes&ay, August 6
9:00-12:00
12:00-1:00
1:00-5:00
Thursday, August ?

9:00-5:00

Friday, Auvgust 8

9:06-12:00
12:00-1:00

ERIC
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Appendix XII

COURSE OUTLINE
FIRST TRAINING CYCLE

Registration .

Coffee
Introduction/Social Game
Orientation

Philosophy/Why-What-How/of Trainirg Program
Lunch
Orientation Continued

Free (Open) Discussion
Zourse Outline

Announcements

Descriptions

Expectations and Questions/Theirs, Ours

Understanding Normal Giowth and Developxent
Lecture and Discussion
Lunch
Orientation to Recreation for Special Groups
Films: Steps of Aqge
Cast No Shadow
Discussion

Introduction to Skill Development
Display
Practical Demonstration

Lunch

Understanding Diszbilities

Field Trip, Residential Camp ror retarded and
brain-injured
Lunch and Discussion

Testing
Lur ch
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Appendix XII (cont'd)

Friday, August 8 (cont'd)

1:00~-3:00 General Information on Training Sites
. Dos and Don'ts -

Safety

Ethics

Confidentiality

Group Assignment .

3:00-4:00 Groups Mect with Instiuctor
4:00-5:00 Coffee/Informal Discussion

Fiyst Week on Job
(First Week at First “goncy)

Priorities : No.
Monday, August 11 Class orientation
A.M. Agency orientation

Agency philosophy

Description of agency
population

Safety procedures

staff policies
Sumrary
F.M. Tour of Agency

Staff introductions

Tuesday, August 12

A.M. Class discussion
and Film - Children in the Hospital
P.M. Traince impressions

Philosophy of Recreation
and ite application to
populaticn now being served

Wednesday, August 13

A.M. Introduction to skill training
Individual instructors
P.M. Observation - participation

Thursday, August 14
AM, . Continue skill training
Introduction to 'cadership
techniques
P.M. Cbservation - participatinon

Friday, August 1%

AJM. Continue skills and/or leadership
techniqgues
P.M. Observation ~ participalion
-94-
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Appendix XII (cont'd)

Second Week on Job

(Second Week at First Agency)

Monday, August 18
A.M.
P.M.
Tuesday, August 19
Wednesday, August 20
A.M.
P.M.

Thursday, August 21

Friday, August 22

Mondsy, August 25
A.M.
P.M.

Tuecsday, August 26

Wednesday, August 27
A.M. and P.M.

Thursday, August 28
A.M.
P.M.

Friday, August 29
A.M.

P.M.

* On the job training

ERIC
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Priorities
Leadership and skill training
0.J.T.*
Same as Monday
Social Recreation Workshop
All three groups together
Film - Organization of Free Play
0.J.T. ’
Same as Monday
Same as Monday

Third Week on Job
(Third Weck at First Agency)

Leadership and skill training
0.J.7T.

Same as Monday
0.J.T.

Evaluation of trainces, staff,
and agency; orientation to
new agency

0.J.T.

All group. at N.Y.U.
Music and dance workshop
General trainee conference

-.95-
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Hours
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Appendix XTI (cont'd)

Fourth Week on Job
(First Week at Second Agency)

Priorities

Monday, Scptember 1
AM. Class orientation S
Agency orientation
Agency philosophy
Description of agency
population
Safety prccedures
Staff policies
Summary
P.M. Tour of Agency
Staff Introductionrs

Tuesday, September 2

A.M., Class discuassions

Trainee impressions
Agency philosophy and its

application to providing
recrecation service to pop-
ulation now being served

P.M. 0.J.T.

Wednesday, Septenbey 3
A.M. Puppetry, Drama
P.M. 0.J.T.

Thursday, Septcmber 4
A.M. Leadership and skill training
P.M. 0.J.T.

Friday, Septerber S
A.M. and P.M. 0.J.T.
Fifth ticek on Job
(Second tlcek at Second Agency)
tMonday, Scpterher 8
A.M. Leadership and skill training

P.M. 0.J.T.

Tuesday, Scptember 9

AM, The Value of Corviunication
Film - Working and Playiny
to Health

Tcat Concept
Concepts on Intrvpersonal
Commrunication
ERIC o
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Appendix XII ({(cont'd)
Priorities No. Hours

TuesdaQ, September 9 {cont'd)
P.M, 0.J.T. 4

Wednesday, September 10
A.M. Crafts Workshop 3
P.M. 0.J.T. 4

Thursday, September 11

A.M. Continue Tuesday A.M. (Value of
_ of Communication) 3
P.M. 0.J.7T . 4

Friday, September 12 :
A.M. and P.M. 0.J.T. v 7

Sixth Week on Job
(Third Week at Second Agency)

Monday, September 15
A M. Introduction to proyram planning 3
P.M. 0.3.7, 4

Tuesday, September 16
A.M. Continue program planning 3
P.M. 0.J.T. 4

Wednesda:', Scptenber 17
AN, Team Sports Workshop (N.Y.U.) 3
P.M. 0.J.7. 4

Thursday, § ptember 18
A.M. Physical Activities Workshop (N,Y.lU.) 3
P.M, 0.J.T. 4

Friday, September 19
A.M. All groups at N.Y.U.
Evaluation of trainees, staff
and agencics
Orientation to new agency 3
P.M. General conference
(A1 yruaps)
¥ilm - Dehuranization
Discussion 4

-97=
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Appendix XII (cont'd)

. Seventh Week on Job
(First Week at Third Agency)
Priorities -
Mondiy, September 22
A.M. Ciass orientation
Agency orientation
Agency philosophy «
Description of agency
population
Safety procedures
Staff policies
Summary
P.M. Tour of Agency
Staff introductions

Tuesday, September 23
A.M. Record Keeping
Attendance
Observation
Activity Reports
Inventory
P.M. G.J.T.

Wednesday, Senterdhor 241
A.M. Gym - N.Y.U.
Individual and Duo Sports Workshop

Bowling
Badminton
Table Tennis
Billiards
Shuffleboard

P.M. 0.J.7T.

Thursday, Septerber 25
A.H., and P.M. 0.J.T.

Friday, Septenber 26

AWM. Discussion
P.M. 0.J.T.

Eighth Wecek on Job
(Sccond tleck at Third Agency)

Monday, Septerber 29

AM. Continue discussion on Reccord
Kecping
Pl 0,J.T.
-98~
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Appendix XII (cont'd)

Priorities . . No. Hourxs

Tuesday, September 30

A.M. Leadership Techniques 3

P.M. 0.J.T. 4
Wednesday, October 1

A.M. ‘ Pre-school Activities

Gym (N.Y.U.) 3

P.M. 0.J.T. 4
Thursday, October 2

A.M. Leadershin techniques 3

P.M. 0.J.7T. 4
Friday, October 3

A.M. Leadership techniques 3

P.M. 0.J.T. ‘ 4

Ninth Week on Job
(Third Week at Third Agency)

Monday, October 6
A.M. and P.M. 0.J.7. ?

Tuesday, Octchnr 7
A.M. and P.M. 0.J.T. 7

Wednesday, October 8
A.M. Review of skills - Individual gioups 3
P.M. 0.J.T. 4

Thursday, October 9
A.M. Discussion 3
P.M. 0.J.T. ' 4

Friday, October 10
Al All groups at N,Y.U.
Evaluation of trainecs, staff
and agency
Assignment and discussion of
Individual placements 7

Weeks of October 13th, 20th, and 27th - Individual Placemonts.

L



Appendix XIII-A

NEW CAREERS IN RECREATION TRAINING PROGR~l

Name Date_

Situations .

Directions: A number of real-life sitnations are presented below. These
could happen in everyday life in your work. 1In each instance, what would
you do if this situation came up and you were the recreation assistant on
the scene. Remember, you are conducting an activity whoa this happens
and there is nc¢ other recreation person right on the floor with you at
thac time, Write as fully as you wish to make sure that your ideas zre
ccinplete.

1., 1In the midst of an activity, a patient becomes violently ill and seems
to be in pain. what would youd do in this case?

2, Without your having provokeo the situation or done anything that you
can see¢ to anger him, a patient talks back to you in a "fresh" manner.
that weuld you do in this case?

3. ¥hile y. a1 are organizing a recrecation activity, a patient wno has been
cooperative in the past a1l of a sudden becomes negative end refuses to
participate, UWhat would you do in this case?

~100-
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Appendix XIII~A (cont'd)

4, while.you are taking charge of an activity, your supervisor comes over
and tells you to run the activity in a different’ way. What would ycu 4o
in this case if you believed that your sdpervisor was not correct in his
suggestion?

5. During an activity on the children's service, a youngster aged 8 comes
over to you and for no good reason kicks you. What would you do in this
case?

6. In the middle of an activity, an essential piece of eguipment breaks
down 2nd you can't repair it nor can you get someone to repair it for you
for some time to come. In the meantime, the group is doing nothing. What
would you do in this case?

7. You have put a great deal of time and effort in planning a big party
for your group and have invited an entertainer to come down and take part
in the program, At the last minute, the entertainer calls up and says
that he cannot come. Wwhat would you do in this case?

8, Lour group and you have plannei an outdoor activity very car-fully.
The patients and the staeff secm to be looking foncard very ruch to this
event. At the time that the event is to be held, it rains very heavily
making the zctivity impossible to hold, What would you do in this case?

=101~

103



O

Appendix XIII-A (cont'd)

9. You have planned a very special activity for your group and this
activity cannot be carried on w{thout you. At the last moment, you feel
so sick that you're not sure whether you can handle the uctivity; yet
you don't want to disappoint the participants. Wwhat would you do in
this case?

10. You have planned a worthwhile uctivity on a ward and for no good
reason the nurse on the ward says that you can't run that activity on
that day. Consider the fact that the patients are looking forward to
the activity and cannot leave the war.. You may not be able to arrange
for it again for weeks. What would you do?

11, A paticnt on one of the wards is very anxious to participate in an
activity but hasn't been wedically approved for participation in such
activities. You explain to the patient why he can't take part but he
insists upon partizipating anyway. Wwhat would you do in this case?

12, A patient cores over to you and conplains about the doctors, the

nurses, and others in the hospital., Sowe of the things he says are pretty

upsetting to you. ¥hat would you do in this case?

~102-
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Appendix XIII-A (cont'd)

13, During an activity, a patient keeps monopolizing your time. He

insists on talking with you confidentially when you should be giving

your timé to the group. Yet, you xnow that his feelirgs are easily

hurt., what would you do in this case?

14. One of the social workers in the hospital calls you in and tells
you that you haven't been treating a._patient right as she sees it.
But, you fezl that you have been doing the right thirng in your work

with this patient. what would you do in this case?

-103-
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Appendix XIII-B

NEW CAREERS IN RECREATION TRAINING PROGRAM

Name ___ Date
[N
Concepts Test
Directions: 1In each item listed below indicate whether you agree or

disagree with the idea.

If you agrece with the idea more than you disagree with it,
circle the letter “A".

If you disagrec with the idea more than you agree with it,
circle the letter "D".

Don't omit any items. Be sure to circle onc cf the two possibilities

for each
A D
A D
A D
A D
A D
A D

1

one.

1. wWhen werking as a recreation assistant in a hospital
or an agehey, you will probably work only with other
recreatica pcople and not with people from other fields
like nurses, doctors, etc.

2. If you arc really doing your job as a recrecation
assistant, the paticents will bHecome dependent upon you
for their recreation.

3. Your main job as a recreation assistant will be to
get activiti:s organized on your cwn.

4., No matter how badly a person is disabled, the
recreation assistant can find some things the person
can do.

5. If a disabled person enjoys certain activities but
he can't do them in the ordinory way, the only thing
to do is to find other activities that can be just as
enjoyable for him.

6, In some éascs, for & linited time, it may be help-

ful for a paticnt to take part in recrcaticon cnly with
people vwho have his kind of disability.
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7. 1If non~handicapped people go to the race track to
bet on horses, the handicapped should have the same op~
portunities to do so, if they want to.

8. The first goal of recreation is to help the disabled
person to learn to do certain things.

9, 1In conducting a recreation program for a group of
physically disabled people, it is better to scnedule only
one activity at a given time rather than give them choices
of several things to do at that time.

10. Recreation wotk just comes to a person naturally.
If a person has it, he can do the work, if not, there
isn't much that training can do to change things.

11. So that disabled people don't get too attached to
you, it is better as a recreation assistant to treat
them courteously but not in too friendly a way.

12, If a disabled person asks you someth.ag and
telling him the truth would hurt him, the best thing
you can do is to avoid the full truth.

13. 1If a recreation assistant is having a good time

on his job, the chancdes are that the disabled pecple

he is serving will be enjoying the activities.

14. Recreation should be something in which the disabled

person doesn't have to strain his mind or his body to
enjoy.

-105-
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Apperdix XilI-C

NEW CAREERS IN RECRFATION TRAINING PROGRAM

Name _Date

Incomplete fentences

In each item listed below, a senitence is left incomplete. Please com-
plete each of these sentences writing fully and completely. Do not just
write a word or two. Tell how you feel in response to the item, making
your finish to the sentence as long as necessary.

l. A good recreational assistant is a person who

2, The things that I have that will help me to become a recrcational
assistarnt are

3. The things that I have that will make it harder for me to become a
good recreation assistant are

4. h good recreation assistant is able to organize different types of
activitics., As far as this goes, my ability to organize things is

5. A good recrecational assist.nl has to be able to "take" people vwho are
very sick, disabled, ain i different in their wvays of doing things. As
far as this is concernsd, ry abil *y to accept such people is

=106~
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Appendix XIII-C {cont'd)

L]
.

6. A good recreational assistant has to know a lot about sports and games.
As far .s this is concerned, I think that I

7. A good recreational assistant has to be able to guess pretty well what
makes different people tick. As far as this is concerned, I think
that I

8. A good recreational assistant has 10 have a bright outlook on things
and be cheerful most of the time. As far as this is concerned, 1
think that I

9. A good recreation assictant sometimes has to act fast in an emergency.’
As far as this is concerried, I think that I

10. A goo? recreational assistant has to take directions from his boss
and a3 .ot of other people in the hospital or the agency. As far as
this is concerned, I think that I

11. I think that tha grecatest difficulty I will have in learning to be
a recrecational assistant will ke

=-107-
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Appendix XIII-C (cont'd)

L]
12. I think that the easiest thing I will have to learn about being
a recreational assistant will be

13, After being a recreational assistant for a period of time, I would
like to become a

1l4. In my work as a recreational assistent, the group of people I would
most like to work with is

15. In my work as a recreational assistant, the group of people I would
rather not vork with is

16, The thing that makes me most nervous about becomd 1g a recrcational
assistant jis

17. 1The way 1 sec it, the dhance Lo learn to hecome a recreational
assistant will change things for nme by

~-loe-
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Aprendix XIII-C (cont'd)

18. There are some people who want to spend their lives helping other
people. As for myself, I

19. If I had a chance to follow any caxeer in the world, I would like to
be

20. The most important thing I hope to get out of this program :.s
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Appendix XIII-D

NEW CZREE..5 IN RECREATION TRAINING PROGRAM .

Name Date

Information Test

Make a circle around either the T or the F nexl to each guestion. If the
guestion scems to be true, make the circle arnund the letter “"T". If the
question secms to be false, make the circle around the letter "F", Answer
e ary question.

T F 1. A recreation assistant should be 2ble to organize parties for
large groups cf patients with little or no help from his
supervisor,

T F 2. If an organization or a hospital says that no one is to be
given recreational srrvice unless the doctor says it's okay,
this is called a policy.

T F 3. If arecreation assistant has problems on the job, he should
go first to th: head nurse to talk them over,

T F 4. 1In your job as a recreation assistant, it woild be okay for
you to help cut in the game room or lounge.

T F 5. The only difference between a voluntcer and a rccreatioan
assistant is that the recreation assistant gets paid for his
work and the volunteer does not,

T F 6., As long as a recreation assistant kceps a patient kusy and
happy, it's not necessary for him to know much about the
patient's preblems.

T F 7. A pcrson vwho must use a wheelchair but who is otherwise in
good health cen do practically everything in recreation that
anyon¢ else can Jdo.

T F B. A person vho is sick or disabled probably docsn't need as
much recreation as a person in good health,

T F 9. Even people vho are unable to stand or walk cen play basketball
nr volleybhall.

T 10, ¥hen you sce a blind person tro'ng to got sorevhove in the
building but he docsn't scem to be able to "o so, take hin
by tho arm ard lcad hin there,

-110-
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14.

15.
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17.

18.
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20.

21,

22,
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Appendix XITI-D

A person who is severely physically handicapped almost always
needs activities that have been especially set up for people
with this disability.

LY
During a recreational program, when you need to speak to a
blind person, it is better to raise your voice a little louder
fce him.

There are some sports activities in which a bed-~bound person
can take part.

There is not wuch use setting up an activity using clay
modeling for a person who has very little use of his hands.

Under most conditions, it is better for everyene if handicap; 2d
people take their recreation with other disabled persons.

If a person in a wheelchair is started in a game that requires
him to use a ball, somcone should always be around to retrieve
the ball for him in case it drops to the floor.

When a handicapped person falls to the floor and does not seent
to be hurt by the fall, it is better not to help him get up until
he seems to want you to do so.

Before taking a handicapped group to a museum, the only thing
about the physical lay-out that you would nced to know is
vhether there are steps leading into the building.

In arranging activities for a person on crutches vwho really
knows how tc use his crutches, there is very little yeu have
to do to make the recreaticnal area safe for him.

Unless -pecial equipnient is sct up for them, some handicapped
people will be unable to take part in certain activities,

iost public parks and recreation arcas are set up so that
severely handicapped people can use trem.

Lifferent handicapped groups should get their recreation
separately, that is, the blind should have activities with
other blind pcople and the nentally retarded should have
activities with other mentaliy retarded people,

vhen pushing soreone in a wheelchair and entering an elevator,

it is best to push the vheclchair in so the person in the chair
faces the bank of the elevator,

~-1]11-~
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24,

25,

26.

27.

28.

29,

30

Y

31

32

34,

35.

36,

37,

Appendix XIII-D

.

With the proper equipment, a person in a wheelchair can enjoy
gardening activities, including the planting of secds,

If a patient tells you that some recreation equipment is
broken, it is bust to tell him to report it tc the head nurse,

The best way to avoid accidents due to favlty equipment is
to examine the cquipment kefore it is used in an activity,

1f some patients do not scem to want to take part in an
activity you are organizing it shows that they don't have
the necessary skills to take part in this activity.

Wherever possible, it is desirable to get as many patients
as possible participating in a large-scale activity such

as a party or an entertainment,

In planning a craft activity, the first thing is to decide
vhichcraft you are going to have the group work with.

Square dancing might be a good party activity for some wheel-
chair patients,

Probebly the best activity that can be planned for someone
who is bed-bound is television,

A plind person should not be asked to take part in bowling
because it will be too frustrating for him.

Badminten is a game that resermbles volleyball in some respects.

Croguet is a gae that is pleyed onh a tahle and i‘nvolves
spinning a Jial and moving little picces ezround a board.

before tecaching a group to play volleyball, there arc other
games that you can teach them first that will lead up io
volleyball,

The first step in teaching any new activity is to explain the
rules in detail,

A kind of a rece in which two or rore people are on the sa-e
Leam and cazh runs a part of the distunce is called a rclay,

A gere in wvhich one or pove poople are in the middle end the
other players arc arvound then is called a cirele gane.
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40.
41.
42,

43.

44.

45.

46.

47.

Appendix XIII-D

The most important thing in planning a trip for a 3roup of
patients is arranying for the transportation,

In teaching a craft t-~ disabled pexsons, the most i-portant
thing is to get them to do a perfect job. '

Fathers' day is generally a good holiday around which to plan
a special event,

Handicapped and ill persons have So many troubles that it is
best not to burden them with the responsibility of planning
some of their own 2ctivities.

A good activity leader usually is someone who has singing,
dancing, or athletic taients,

A recreational assistant who works with handicapped and ilil
persons should show that he feels sorry for the troubles
they arve having,

In conversation with a patient who has a disability, it
usually is better to talk frankly about the disability.

If it takes a disabled person a very long time and a great
deal of effort to do something for himself, as far az

recreation goes, it may be better to do it for him.

There are sore disabled people who probably would be better
off taking part in no recreational activities,

~1]13-
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Appendix XIvV-a

NEW CAREERS IN RECREATION PROGPAM

Trainee Rating Form

Trainee Date
Length of
Observer Observation
Activity
Observed .
No, of Age Range
Participants__ _of Participants
Area

Rating Szale:

4= Outstanding; 3= Good; 2= Fair; 1= Weak; X= Not Applicable

Plecase Check One

COMENTS ~ _ 1 3 2 1 x
Facility Ventilation
Heating T O N N
Lighting

Cleanliness

Attractiveness

Safety

Equipront
and
Supplies

El{fC‘ 1

Aruitoxt provided by Eic:

Suitability for Activity

}—— —_

Appropriatencss for
group involved

Adeqguate for all
participants

Completeoness

~1)4~
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Appendix XIV-A (cont'd)

Equipment
and

Supplies (cont'd)

General condition

Checked for safety

Preparation
for
Activity

Evidence of
having planned
activity

Appropriateness of
physical set-up

Selecticn and gathe.ing
of equiprent and supplies

Knowledge of activity

Organization
and Conduct
of Activity

Traineca-
rParticipant
fnteraction

ERIC

Aruitoxt provided by Eic:

Punctuality in starting

Getting and holding
attention

Attitude of respect
toward group

Attitude of enthusiasm
toward activity

Step by step presentation
Clarity of explanations
Demonstration

Allowance of optirmum time
for participation

Pacing and timing
Appropriate conclusion

Ability to set l.aits

Ability to behave
therapecutically
toward inlividuals
in the grcup
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Appendix XIV-A (cont'd)

Traince-
Participant
Interaction

{cont'd)

Sensitivity to group needs

Knowledge of group
abilities

Awareness of group
interest

Sensitivity to individual
needs

Sensitivity to changes
in the group

Ability to organize groups

Ability to handle
disruptions

Porsonal
Qualities

ERIC 5
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Appearance
Appropriate attire
Voice and diction
Conscientiousness
Creativiéy

Ingenuity and
resourcefulness

Can casily acdapt
to situation
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Appendix XIV-B

NEW CAREERS IN RECREATION PROGRAM

Trainee Evaluation of Agency Experience

Name .

Agency

Supervisorfs) - Date o
1. How 4o you feel about the supervision you are receiving?

2‘

ERIC

Aruitoxt provided by Eic:

a) ‘too much /_/ b) too little / _ /

Comments:

Have you had an opportunity to:
a) plan activities (Yes / / No [/ /)

b) work with a group (or an individual) by yourself (even though
other staff may be in the vicinity) (Yes / / No / /)

c) attend a staff meeting (Yes / / No / /)
Do you feel you are accepted by the recreation staff ot the

agency? (Describe bricfly what makes you feel accepted or not
accepted.)

Do you feel you are accepted by other staff members of the agency?
(Describe briefly vhat makes you feel accepted or not accepted.)

Do you feel you arc accepted by the patients (or individuale with
whom you work? (Please give a brief description «f an incident or
incidents to account for your feeling.)
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a) Of the things you learned in class, what has been most useful
in terms of what you are required to do on the job? (Please
list)

b) w®What has been the least useful? (Please list)

From your experience so far, what additional information do you think
should have becn covered in class? (List examples)

4

What new things have you learned so far in your on-the-job training?
(Please list)

what do you hope to have learned by the end of the training period?

Is thecre anything you would like to do on the job that so far you
have not had an opportunity to do?

-11&~
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‘has completed a hour trairing program for
Recreation Assistants with special emphasis on
work with the t1ll, handicapped and agjed.

This special program was conducted by lNew York
University, School of Education, Division of
Physical Education, Health and Reereation.
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Appendix XVI

SECOND TRAINING CYCLE

Orientation Period Schedule

Should include:

1. Testing 1 day
2, Field trips (3 or 4 agencies) 2 days
3. Movies (Dchumanization and Cast No Shadow) 1 day
1. Skill Workshops
Crafts 1 day
Dance % day
Sports (Individuval and Team) 4 day
Pre-school Music Y day
Social Activity (exercise in planning) L day
S. Introduction to Disabilities % day
6. Orientation to Recreation for Special Groups % day
7. Understanding Normal Growth and Development L day
First VWexk Orientation
Monday, January 5
9:00-10:00 Registration
Coffec '
10:00-11:;00 Orientation -~ Fhilosophy and goals of Training
Pregram
11:00-12:00 Testing
. 12:00-1:00 Lunch
1:00-3:00 Testing
3:00-3:15 Coffec Break
3:15-3:30 Social Gane (Stop and Talk)
3:30-5:00 Course Cutline
Announccmonts
Discussion of Proyram
Tuecsday, Janvery 6
9:00-10:30 Test ing
10:30-12:00 Croup discussion in three groups ~ Philoscphy of
Recreation
12:00~1:00 Lunch -
1:03-5:00 Urderstanding lier:al Grewth and bevelopiront

~-120-
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Appendix XVI (cont'd)

Tuesday, January & (cont'd)
‘ 1:00~5:00 Films
(cont'd) “Early Childhood ard Pre-adolescence --
"Social Development"
Adolescence and aAdults --
"Age of Turmoil"

.

Aging ~-- .
"The Proud Years"
Discussion

Wednesday, January 7
9:00~12:00 Understanding disabilities
Film -- "Dehumanization"
Chronic and Acute
Deaf
Blind
Mentally Retarded
Cerebral Palsy
Mental Illness
1:00~-5:00 Skill Workshop - Crafts (flower making, work with
clay and tie-dying)

Thursday, January 8
All day Trips to two agencies

Friday, January 9

9:00-12:00 Orientation to Recreation for Special Groups
Film on Camping for emoticnally disturbed and
discussion

Lecture and discussion on Adaptive'Sports
Development of Social Skills
Hobbies

Second Week Orientation

Monday, January 12

9:00-12:00 Introduction to Social Recreation- FProgram Flanning
for party con Friday
12:00-1:00 Lunch
1:00-5:00 Skill Workshop - Music and Rhythmic Activities for

Young Children

Tucsday, January 13
9:00-12:00 $kill Workshep - Sports {(Volley Pall, Basketball
Games, Badminton) and Introduction to Folk Dancing

-121-
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Appendix xvI (cont'd)

Tucsday, January 13 (cont'd)

12:00-1:00 Lunch

1:00-5:00 . Crafts wWorkshop = (Scrap Crafts == tel :phone wire,
paper, cloth, etc., andi Plaster jev=lry and plaque
making)

Wednesday, January 14
All Day Trip to two agencies

Thursday, January 15

9:00-12:00 Introducticon to Report Writing and Renord Keeping
and Set-up Newsletter with discussion group

12:00-1:00 Lunch

1:00-5:00 bramatic Activities, Music and table games

Friazy, January 16
9:00-12:00 Party using skills learned so far
games (social)
music
dance
dramatic activities
12:00-1:00 Lunch
1:00-3:00 General information on
Training Sites
Safely
Ethics
Grecup assignments
Mcotings with Group Instructors
4:00-5:00 Coffece and Quecstions

First Week on Job
(First Week at First Agency)

Prioritics . No. llcurs
Monday, January 19
hUML Class oricntation 1

Agycency orientation

rycncy philosophy

bescription of agency

population
Safely nrocedures

Staff policics 1%
Surmary LA
P.M. Ohscrvation
Staff introductions und tour of
agency 4
-122-
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Appendix XvI (cont'd)

Tuesday, January 20 .
Priorities ’ No. Hours
A.M, Class discussion
Trainee impressions 1

Philosophy of Recreation and
its application to population
now being served

biscussion of text and handbook 2
P.M. 0.J.T.* 4
Wednesday, January 21
A.M. Introduction to Leaderxship skills 3
P.M. O0.J.7. 4
fhursday, January 22
A.M. Introduction ~ Adaptation of Activities
for types of patients to be served
Work on newspaper 3
P.M. O.J.T. 4
Friday, January 23
A.M. £kills training and leadership
techniques 3
P.M. 0.J.T. 4
Second Week on Job
(Second Weeck at First Agency)
lionday, January 26
A.M. Leadership and skill training 3
P. M, 0.J.T. 4
Tuesday, January 27
A.M. and P.M. Same as Monday 7
Wednesday, January 23
A.M, Program planning (plan a party for
following week) 3
P.M. 0.J.7. 4
Thursday, January 29
AL M. cports and Active ganes
(A1l groups at N.Y.U.) 3
P.M. 0.J.T. 4
Friday, Janvary 30
A.M. and P.H. Introduction to Group Dynamics
Poyice of material covered 7

* On the jck training
o -123-
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Appendix XvI (cont'd)

Priorities No. Hours

Third Week on Job
(Third Week at First Agency)

Monday, February 2
A.M. and P.M. O.J.T. 7

Tuesday, February 3
A.M. Final party plans and skill training 3
P.M. 0.J.T. 4
Wednesday, February 4 )
A.M, Conduct party for patients 3
P.M. 0.J.T. 4

Thursday, Februaxy 5

AM, Evaluation of trainees, staff and
agencies; orientation to new
agency : 3
P.M. 0.J.T. 4

Friday, February 6

A.M. Workshcp - Papier mache -~
{All groups at N.Y.U.} 3
P.M. Gerneral traincc Conference 4

Fourth Week on Job
(First Week at Sccond Agency)

Monday, February 9
AM. Agency orientation
Agency philosophy
Description of agency
population
Safety procedures

Staff policices 3
P.M. Obscrvation and tcurs of agency
Staff introductions 4
Tuesday, Fcebruary 10
AN, Class discussions
Trainece inpressions 1

Recreation philosophy and its applica-
tion to population now being served 2
Pl 0.J.T. 4
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Appendix XvI(cont'd)

Priorities No. Hours

Wednesday, February 11

A.M. Introduction to emergency and
safety procedures 3

P.M. 0.3.T. . 4

Thursday, February 12

A.M. Leadership and skill training
Work on newspaper 3
P.M. 0.J.T. 4

Friday, February 13
A.M. and P.M. Lecture and discussion on starting
Special Interest ard Hobhy Groups 7

Fifth Week on Job
(Second week at Second Agency)

Monday, February 16

A.M. Continue discussion on starting
interest and hohby groups 3
P.M. 0.J.T. 4

Tuesday, February 17
A.M. Developing Communication Skills
Team Concept
Concepts on Interpersonal '

Communication 3
P.M. 0.J3.T. 4
wednesday, February 18
A.M. Program evaluation
Records and Reports
Review Log Writing 3
P.M. 0.J3.7. 4
Thursday, February 19
ALl Continue Tuesday A.M.
(Communication skills)
Skill training
Introduction to planning out-trips 3
P.M. 0.J.7, 4
Priday, Fcbruary 20
A.M. and F.M. 0.J.T. 7

=125~
ERIC



Bppendix XVI {cont'd)
Priorities No. Hours

Sixth Week on Job
{Third Week in Second Agency)

Monday, rebruary 23

A.M. Ass'st in conducting patiant out-trip 3
P.M. 0.J.7T. 4
Tuesday, Fcbruary 24
A.M, Review of skills 3
P.M. 0.J.7T. 4
Wednesday, Yebruary 25
A.M. Trainees conduct party for patients 3
P. M. 0.J.7T. ) 4
Thursday, February 26
A.M, Evaluation of trainces, staff and
agency; preparation for new
agency assignment 3
P.M, 0.J.T. 4
Friday, February 27
A.M, Workshop on scrap crafts
(All groups at N,Y.U.) 3
P.M. General conference
(All groups) 4
Seventh Weck on Job
(First Week at Third Agency)
Monday, March 2
A.M. Agency orientation
Agency philosophy
Description of agency
peopulation
Safety procedures
staff policies 3
p.i. Agency tour and obscrvation 4
Tucsday, March 3
ALM, Social and Cormunication Skills
Interviows
Role playing 3
. P.M. 0.J.7. ' 4
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ERIC

=55



Wednesday, March 4
A.M.

P.M.

Thursday, March 5
A.M., and pP.M.

Friday, March 6
A.M.
P.M.

Monday, March 9
A.M,
P.M.

Tuesday, March 10
A.M.
P.M.

Wednesday, March 11
A.M., and P.M.

Thursday, March 12
A.M.

P.M.

Friday, March 13
A.M.
P.M.

Monday, March 16
hoM.
P.M.

O

ERIC
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Appendix xyIr (cont'd)

Priorities . No. Hours

Budgets and Resources
Skill Training k1
0.J.T. 4

All day session on aged
Discussion and role playing -
motivation and re-motivation

techniques 7
Planning special events 3
0.J.T. ’ 4

Eighth Week on Job
(Second Week at Third Agency)

Poster and Bulletin Boards 3
0.3.T. 4
Conduct patient rarty 3
0.J.T. 4
0..7.T. 7

Review of emergency and safety procedures 1Y%

Writing resumes 1%
0.J.T. 4
Group Discussion and newspaper 3
0.J.T. 4

Ninth Week on Job
(Third VWeek at Third Agency)

Skil) Training 3
0.J.T. 4
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Appendix XVI(cont'd)

Priorities No. Hours
Tuesday, March 17
A.M. Review of concepts of analyzing
activities for adaptation for
special groups 3
P.M. 0.J.T. : 4
Wednesday, March 18
’ A.M. Review of skills - Individual grougps 3
P.M. Q.J.T. 4
Thursday, March 19
AM. Discussion of Job Placeimeuts
Evaluation of Agency 3
P.M. 0.J.T. 4
Friday, March 20
A.M. Workshop on usc and care of movic
and slide projectors, phonoyraphs,
and tape recorders 3
P.M. Evaluation of trainecs, staff, and
agencies 2
Discussion of individual placements 2

Weeks of March 23, 30 and April 6 - Individual Placements
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TRAINEE RATING RECORD

Appendix XVII

H. Attendance

0 20 30 40
Can't be depended

50 60 70
Moderate number

80 90 100
Rarely absent

RIC

L

Chzcx onn:

Unsatisfnciory

counted on

Name:
Date:
Period:

responsibility;
sonetimes fails
to ca .y cut

on; often absent of absences
Q 20 30 40 5Q 60 70 80 <0 100
2. Appearance. Unsatisfactory and | Sometires dressed|Dress always neat
appropriate reglectful inappropriately and appropriate
| to job
0 20 30 40 50 60 70 80 R 100
2. Leadership Creates fear; Fairly success- Outstanding leader
Drives instead of ful in direction |respect of others
leads; of others and brings out
Creates antagonism their best efforts
0 20 30 40 S0 60 70 80 90 100
4., Organizing Unable to orgarize{ Plans work fairly|Excellent organizer
ability well and planner, can
delegate
0 20 30 40 50 60 70 80 90 100
5. Ability in Poor instructor Fairly effective;|Highly effective;
instructing Does not prepare somctimes has shows skill and
or communicate difficulty courage in diffi-
 cffectively _ lcult situstions
0 20 30 40 S0 60 70 80 ENN] 100
6. Control and Discipline weak; Moderately suc- [High' effective
Discipline lacks effective cessful in
and consistent disciplir 2
T control I .
0 20 30 40 50 60 70 £y <0 100
7. Judgement Judgenrent poor Usually use Exceptior 111y
. | or inconsistent | good judgesent souv..d ju .yement
0 20 30 40 50 60 70 87 90 100
B. Initiative Little iniciative; | Sore initiative; |Dynamic self-
lecks resource- fairly resource~ ] starter; resource-
— | fulness _ ful ful and creative
0 20 30 40 50 [60] 70 S0 0 100
N. Responsibility] roor; cannot be Usuelly accepts Fagerly welcorzs

responsibk Tty
ant carries out
tasks independ-

_2ssigusment

ently

"d
(o
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Appendix XVIII

REFERENCES USED IN TRAINING

A, Gencreal Recreation Books:

1. Anderson, Doris. Encyclopedia of Games for the Entire
Family. New York: -Pyramid Books {(Paperback), 1968,

2. Chapman, Frederick M. Recreation Activities for the Handi-
Sgpped. New York: The Ronald Press Co., 1960.

3. Edwards, Myrtle. Reccreation Leader's Guide. Palo Alto,
Catifornia: National Press Books, 1967.

4. International Recreation Association. On the Mend:
Guide to Recrcation in the Hospital. WNew York: Inter-
national Recrcation Association,

5. Kraus, Richard. Rocreation Todzy: Program Planning and
Leadershxp New York: Appleton-Century Crofts,
Educational Division, Meredith Corp., 1966.

6. Merrill, Toni. Party Packets: For Hospitals and Homes.
Springficld, Illinois: Charles C. Thomas, Publisher,
1270.

7. Pomeroy, Janet. Recreation for the Physically Handicapped.
New York: The Macmillan Company, 1964.

8. U.S. Dcpertrment of H.E.W. Handbook for Recreation. Wash-
ington, D.C.. U.S. Prlnflng Offlco, 1960,

B. Arts and Crafts Books:

1. D'Amato, Janct and Alex. African Crafts for You to Makc.
New York: Julian Messner.

2, Mattie, Fdvward L. DMecaning in Crafts. }ngle'ood Cliffs,
New Jerwey: Prentice- Hall, Inc., 1959

3. nills, Vervon. Making Posters, Neow York: Watson-Guptill

Publications, 19G7.

4. Pack-o-lun: The Only Scrapcraft Mzgazine. Park Ridge, 1I1).:

0 iss ur:-pcl ycar.
C. Other Activities:

Foo mabrey, Imth Ho Selrcted frce “ateriale for Classroan

Teachcrs. FPalo Alte, Californio tearon Tublishore,
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3 Appendix XVIII {cont'd)

2, Girl Scouts of the U.S.A. G vl Scout Hand»odk: Intermed-
iate Program. WNew York: T Gir! Scouts ot the U.S.A.

3, Harris, Jane A. and others. Dance A while: Handbook of
Folk, Square, and Seocizl Dance. BMinneapolis, inn.:
Burgess Publishing Co., 1950.

4. Harris, Jane A. File 0' Fun: Card File for Social Recrea-
tion. Minneapolis, Minn.: Burgess Publishing Co., 1°52.

5. Knierim, Helen, and van der Smissen, Betty. Fitnass and
Fun through Recreational Sports and Games. Minneapolis,
Minn,: Durgess Publishing Co., 1964.

6, Play Schools Association. Trips: New York City and Qut-
of-Town. New York: Play Schoolis Association.

D. activities and Information ~ Childrer:

1. Franklin, C€.C. Diversified Games snd Activities of vow
Organization for Mentzlly Retarded Children. Czarbon-
dale, Illinois: Iaformation Center - Recreation for
the Handicapped, Outdoor Lab, Southern Iliirois Uni-
versity.

2. Frantzen, June. Toys...The Tools of Chiidrer, Chicage:

Thoer Kational Socxety for Crigpled Cnilcoren and Adults
Inc. .

3, Goldensoi, Robert M. and Harley, Ruth E. Jfhe Complete
Book ¢f Children'’s Play. New York: Thomas Y. Crowell

Company, 1963,

4. Goldston, Olive. Play Wlth _Fuppets. New York: Play
School Association, 1965.

5. Lanadon, Grace. Your Child's Play. Chicage: The Natienal
Easter Scal coc1ety for Crlppled Children and Adults.

6. Lerrigo, Mariorn 0. and Spock, Benjamin. Carinjy for Your
Disabled Child. New York: Collier Books, dacmillan

Co., 1965.

7. Lewis, Richard S. “he Brain Irnjurcd Child (The I .vceptually
Handicapped) . Chicago: The National Easter Seal Society

for Crippled Children and Adults.

8. Play Schools Aszociation. .hy...Playhﬁp“a Hospital...How.
ivew Yorlt:  Play Schools Rsconiation,
~131-
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E.

F.
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1o.

11,

1,

6‘

1.

2‘

3‘

Rosenberg, Martha.

Appendix XVIII (cont'd)

It's Fun to Teach Creative

Music. New York: The Play Schools Associaticon

1963.

Shoemaker, Rowena M.

Schools Association.

Siks, Geraldine.

All in Play. New York: Play

Creative Dramatiés, an Art for

Children. WNew York: Harper Brothers, 1958.

Cassidy,

Volunteors Provide
Nursing Homes." Aging,

P:11, Beatrice H.

Activities and Information - Long Term Carc:

Mary Jane, and'Arje, Frances B. "Retired

Therapeutic Fecreation in
22:1-3, December, 1964.

"Motivating the Aged Patient."”

Nursing Home Administrator, vol. 14 No. 6, Nov.-

Dec.,

Lucas, Carol.

fielqd,

Merrill,

1960.

Recreation in Gerontology. Spring-

Il1l.: Charles C.

Thomas, 1965.

Toni. Activities for the Aged and Infirw:

A Handboo? for the Untraancd Jorker. Sprlngflcld,

111,

Thompson,

Charles C. EPOnas,

Morton. Starting

1967.

a Fecrcation Program in

Institutions for the 111 or Handicapped Aged. New

York:

National Recreation Association, 19¢0.

U.S. Department of Health, Education and welfare.
Activity qupcrviqor s Gui?a A Handhook for

1e
mcnts,

rArmorican
New Yo

American
New Yo

hrﬂrﬂc

UashlngLOH, D C.:

5uc011ngcn ent of Docu-

U.S. Frinting Office, 1969,

Inforimation on Disabilities:

Heart Association.

ri: Mo ican lleart

Heart Association.
rk: Ancrican Heart

Americen Heart Association.
About leart urd Blool Vessr)

l'”h Blood Prees.re.

Ascociation.

If You Have Rngina.
Assoniation.

Questions and Answers
5CS. kcv YOIK'

131 Hcax‘ Aqqoclatlon.
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i Appendix XVIII (cont'd) .
4. Arje, Frances B. and Berxyman, Doris L. New Help For the
Severely Retarded and Emotidnally Disturbed Child,
Reprinted from the Jan.-Feb., 1966 Journal of
Rehabilitation.

S. Avedon, Elliott M. Enable the Disabled, WNew York:
Comeback, Inc. (reprinted from Recreation Maga-
zine, 1965).

6. Dodds, Maryelle, Have Fun,..Get Well! WNew York: American
Heart Association.

7. National association for Retarded Children. The Retarded
Can Be Helped. Ne York: National Association for
Retarded Childrei.

8. National Easter Seal Society for Crippled Children and
Adults. When You Meet A Heundicapped Person...
Chicago, I11: National Easter Seal Saociety for
Crippled Children and Adults.

9. New York Assuciation for the Blind, The., Understanding
Your Blind Child. New York: The New York Assoc-
iation for the Blind.

160, Richardson, Stephen A. and Klein, David, Vho is the
Child wuth a Physical Handicap? New York:
Association for tha Aid of Crippled Children.

11. Southern Regionzl Education Board. Recreation for the
Mentally Retarded: A Handbook for Ward Perscancl,
Atlanta, Ga.: Southern Regioral Educetion Poard,
1964,

12, wood, Maxine. 8lindness - Ability Not Lisability. New
York: Public Affairs Pamphlets.

13, Youny, Elliott. Therapeutic Recreation for the Nircotics
Addivt. Reprinted from the Journal of Rehabili-
tation Jan.-Teb. 1964, Vol. XXX No, ..
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